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TICKET 2 ENGLISH is designed for students preparing for the national examination of the
Maraccan Baccalaureate. These students have been learning English for three or four years.
We, therefore, presume that they have covered basic structures and vocabulary of the
English language. The textbook not only provides further practice of the fundamental structures
and lexis covered in the previous years, but also introduces new grammar points, vocabulary
items and language functions. The book also endeavours to raise students’ awareness and
concern about current issues such as sustainable development, citizenship and cultural
values. The underlying principle is to make students establish some sort of link between
their learning and their interests in real life.

By combining revision with new material, the book provides a smoath transition to a higher
level of English use. It subsequently aims at enabling students to use English more efficiently
and cope with the requirements of the Baccalaureate exam along with preparing them for
their higher studies, |

Enough material is provided in the ten units and extra reading texts to cover the work of an
academic year consisting of three, four, or five classes per week. The book also Buarantees
sufficient flexibility and variety in the elements of each unit to match the demands of classes
of various sizes and abilities. Four supplementary reading texts and tasks are provided at the
end of the book. They are designed for ‘Arts’ and ‘Humanities’ streams, but teachers can also
use them for the other streams as supplementary material.

Itis worth nating that the course pack consists of a student's book, a teacher’s guide and an
audio support.’ e 5

Standard: tarpeied '

In accordance with the principles set in the National Charter and the Mational Guidelines
(2007}, this course is based on a.standards-based approach to the teaching of English as.a
foreign language. In this respect, activities in this course aim at meeting three types of
standards, namely content standards, performance standards, and proficiency standards;
Content standards specify what students should know and be able to do with the language.
Performance standards specify how students will show they have met the content standards.
They specify clear indicators for achievement or progress towards the desired outcome,
Proficiency standards specify how well students should perform.

TICKET 2 ENGLISH attempts to account for what The National Pedagogical Guidelines™
mention as the five areas of standards. They are usually referred to in the ELT literature
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as the five Cs: communication, cultures, connections, comparisons, and communities. Here
is a table outlining these standards and related activities or tasks.

~ STANDARDS
(Pedagogical Guidelines 2007)

——

RELATED ACTIVITIES AND TASKS
! E

“Communication: Learners will communicate
in both oral and written forms, interpret both
oral and written messages, show cultural
understanding and present oral and written
information to various audiences for a
variety of purposes .Three modes of
communication are involved here: the
interpersonal, interpretive, and presentational
communication,”

s R S

v Listen and Speak’ activity is specifically
designed to help students develop inter
personal, interpretive and presentational

communication skills.

v Read and Learn’ activity is specifically
designed to develop students’ interpretive
communication skills.

v Practise Writing" activity is specifically
designed to develop students’ presentational

communication skills,

s o,

“Cultures: Learners will gain deeper
understanding of their culture(s) and other
cultures in terms of their perspectives (e.g.
values, ideas, attitudes, etc.), practices (pattern
of social interactions), and products (e.g.
hooks, laws, music, etc)”

v Explore Culture’ activity is specifically
designed to expose students to cultural
aspects worldwide.

v Written and spoken texts offer students |
an opportunity to know more about their
own' culture and other cultures,

as om

“Comparisons: Learners will pain awareness
of  cross-cultural  similarities  and
. | differences (in terms of both languages)
and culture).”

v Explore Culture” activity encourages students
to compare and contrasts different cultur |
al aspects presented to them. |

v ‘Have your say’ task also encourages stidents

to discuss the cultural aspects raised in

the texts and to be aware of cross-cultural
similarities and differences,

e

“Connections: Learners will make connections
| with ather subject areas, acquire information
and use it through English for their own

purposes.”

v The topics and themes in this textbook call for
a close cooperation with other school subjects,

v ‘Study Skills' activity is designed to help students
develop their leaming and studying skills not
only in English but also in other school subjects,

2

“Communities: Learners will extend their
leaming experiences from the EFL class-
room to the outside world through activities
such as the use of the intemet. They will
therefore be made aware that we live in a

global world." 2

v Work out your Project” activity encourages
students to use English and the information
they acquire in other subjects to produce useful
projects to them and their community,

v Texts in the book are well chosen to sensitise
students to the global dimension of the world
they live in. !

L AATS R PR R . L E T we TP PR L
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Methodology

The methodology in this baok draws ils main principles from the National Charter of
Education and Training and from the National Guidelines (2007). It is mainly based on the
following premises:

vStudents should be helped towards more effective communication,

v Students should be encouraged to take more responsibility for their learning,
v Students should be actively involved in constructing meaning from texts.

v Students should be trained in the four language skills.

v Cultural aspects of the target language are an integral part of the course.

Students should be helped towards more effective communication.

The methodology in this book features a focus on communicative activities which provide
students with natural and meaningful contexts to enable them to practice communicative
functions of the target language. In the ‘Listen and Speak’ activity, studenls are encouraged
to participate in real-life discussions about the ideas expressed in the listening texts. They
are also introduced to basic language functions and given the opportunity to practise and

consalidate them through realistic situations. -

* Students should be encouraged to take more responsibility for their Iearninj_g._rl_J J

The methodology is also based on the premise that students should be encouraged to take
their share of responsibility in their own learning. That is why the language development
activities usually start by a ‘Notice and study’ task where students are ‘preserited with
samples of the target structure or function and asked to deduce the rules andfor uses. This
is also followed by a number of exercises to practice and consolidate these rules and uses,
The “Study Skills" activity is meant to help students manage their study skills and, become
autonomous leamers, i
el AP

Students should be actively involved in constructing meaning from texts. .

In the listening and reading activities, more importance is given to predicting and guessing
tasks. The students, thus, are actively involved in constructing and/or refrieving meaning
 from the listening or reading texts. We also included in these activities tasks where students
are asked to evaluate, comment, and discuss what is presented to them in the texts, This will
certainly help them think critically about the information and ideas they listen 10 or read.

Students should be trained in the four language skills.

The integration of the four language skills is one of the main features of the methodology
adopted in this textbook. Though some activities in the textbook are skill-focused, they
usually require students to use other language skills to do the tasks suggested. For example,
the “read and Learn” activity focuses on the reading competencies, but students are usually
imvalved in discussions or writing tasks related to the text,

7



Cultural aspects of the target language are an integral part of the course.

The textbook tries to touch upon different cultural aspects from the Anglo-Saxon world
along with aspects from other communities. This is done through the content of different
texts and through the “Explore Culture” activity. Students are given the opportunity to pick
up the language and at the same time compare and contrast their way of life to that of other
countries. Teachers are recommended to make students aware that every culture has its own
specificities, and therefore there is no such thing as a “good or bad culture”.

The struciure of the book

The material in this course book is partitioned into ten units; each one revolves around a
specific theme. A whole range of activities and tasks are designed to ensure some logical
linkage between the themes, 2 smooth transition from one unit to the next, and more importantly
to ensure a rational gradation from easy to more challenging input.

The units are sequenced as follows

- 1. The Gifts of Youth
2, Humour
3. Formal, informal and non-formal education
4. Sustainable Development

5. Women and Power

: 6. Cultural Values

7. Cifizenship
8. Intemnational Organisations
9. Advances in Science and Technology

10. Brain Drain

The book is also.supplémented with an Index which incorporates the major vocabulary
dealt-with,” Grammatical Summaries, @n Irregular Verb List, a Glossary of widely used
Phrasal Verbs and a Map of the Book at the outset. This map draws the overall components
of the textbiok jn terms of the themés to be covered, the competencies and skills tp be

achieved “and the activities to be informed, it
Components of a Unii

Each unit consists of eight activities and each activity is designed in a different colour to
help teachers and students browse easily through the book. Two addilional activities appear
at the end of even-numbered units (2, 4, 6, 8, and 10). Here is an outline of these activities
along with suggestions to teachers on how to present them to students. We should note
here that teachers are recommended to adapt, change, or design their own activities to the
benefit of their own students.



1. An Introduciory Page: It contains the title of the unit, the competencies targeted in this
-unit, a suggestive picture or.an amalgam of pictures, and a poem or saying on the topic of
the unit. The teacher can exploit the picture andior the poem to introduce his students to
the topic of the unit. One way of doing so is by asking students to survey the page and
brainstorm with them as many ideas and vocabulary as possible. Teachers can take the
opportunity to present key vocabulary not introduced in the next activity.

2. Expand your Yocabulary: The aim of this activity is twofold. First, it aims at reviewing and
recycling the vocabulary students are familiar with from their previous courses. Second, it
helps students acquire new vocabulary students need to carry on the rest of the activities
in the unit, especially the reading and listening sections. The tasks suggested in this activity
(brainstorming, gap-filling, matching ...etc) are not meant for testing students” vocabulary
stock. They are meant to lead students and help them discover the meaning of words or
expressions by themselves. Room is open for teachers to introduce or present ather
vocabulary items related to the topic of the unit,

3. Listen and Speal: This activity provides students with listening practice to different genres
of texts (interviews, discussions, songs, poems, etc) involving native and non-native
speakers. The activity is organised in three stages. In the "Get Involved' stage, students are
introduced 1o pre-listening tasks to get them familiar with the topic of the listening activity.
'Listen and Discover’ stage contains various comprehension tasks to help students pick and
understand the ideas expressed in the listening text. ‘Have your bay’ stage offers an
opportunity to students to evaluate ideas and express their o pinions or do a follow-up task.
The listening activity leads smoothly to reviewing and introducing language functions.
Students are exposed to instances of use of the target function and asked to notice and
discover how it is expressed. Stuclents are, then, offered tasks and exercises to practise the
use of this function in other contexts. Again, the tasks are not meant for testing, but for
practising and consolidating,

4. Head and Learsc In this activity, students are provided with a variety of authentic and
adapted texts of different lengths, usually with a visual support 1o help them confiprefiend th
text. We suggest doing this acfivity in three stages as it is the case in the fistening section: ~
‘Get  Involved’, ‘Read and Learn’, and ‘Have your say’. The comprehension tasks
suggested in these stages are meant to help stydents acquire effective reading skills and
competencies such as predifitip, skimming, scanning, inferring, identifying, etc. We.also aim
to encourage students to read critically by involving them in tasks like distinguishing facts from
opinions, distinguishing cause from effect, and finding out authors’ attitudes and intentions.

3. Study Grammiar: The study grammar activity is based on the premise that students should
be able to identify rules for themselves through noticing samples of use. Students are
offered examples of the target structure used in meaningiul contexts and are led to think
about and infer the rule and its use. A summary slot is offered at the end of the activity as
well as a grammar reference at the end of the book. Enough practice, in the form of tasks
and exercises, is also provided to help students acquire the target structure. :

[}



. Practise Writing: This activity adheres to the process approach to teaching writing and
based on the assumplion that writing for our students is the most difficult skill to master. In
the activity, students are usually given the opportunity to generate ideas to write about then
asked to write their first draft and revise it with peers. A model is sometimes offered to
students to follow or inspire from. Their final copy is only presented to the teacher after
going through a process of reviewing, proofreading and correcting. Students are also
introduced to different genres of writing like letters, e-mails, reports, reviews,...etc.

7. Study Skilie: This has become a major component in our syllabus and a whole activity in
each unit is designed to help our students develop effective study skills. In this activity,
students are helped by a number of tips and guidelines in order to acquire these skills, They
are also introduced to methods, given examples and shown techniques to help them in their
studies in other subjects. For example, the reading method SQ4R is introduced early in the
textbook so that they can use it in their reading comprehension especially with long texts,

- Buplore Culture: Knowing about the target language culture is an integral part of learning
a language in general. That's why students are offered instances from the target culture to
explore within the different activities especially in the ‘Explore Culture’ activity. These
instances are of different form: texts, graphs, pictures, caricatures and songs. We should
note here that the textbook caters not only for the Anglo-Saxon culture but also for cultural
aspects from other civilisations and other countries.

© Waork out vour Frapect In Project works, students are required to use what they have
learnt (not only in the English subjects) and use their imagination to produce projects and
share them in class and outside the class. During this activity, students are asked to produce
an e-magazine, a poster, a PowerPoint presentation or conduct a survey. Students are
provided with tips and encouraged to use their creativity and imagination to work out their
project. They usually have to work in groups and seek help from teachers of other subjects
po. It is worth noting here that room is open for both teachers and students to work on.other
projects of their choice like drama and music activities. The teachers’ role here is to encourage,
monitor and help students to produce outstanding projects.

10. Check your Progress : This activity offers to students an opportunity to evaluate their
mastery of the language items they have studied in the previous two units. They find
exercises related to vocabulary, functions and grammar. The teacher can use this activity to
check students’ progress and devise any remedial work based on students” results. The
sample tests introduced in the teacher's book serve the same purpose.

11. Exira Reading Texis
These supplementary reading lessons are specifically designed for ‘Arts’ and ‘Humanities’

streams as follows:

10



o Arts e Humanities
a. Cultural values a. Women and power

b. The gifts of youth b. Sustainable development
c. Women and power |

d. Sustainable development

e T

Teachers are requested to respect this distribution and exploit the extra-reading material
right after the unit to which they are related to is presented.

With regard to the relative length of these reading texts, teachers are recommended to
encourage students to use the SQ4R method outlined in the pedagogical guidelines and in
Unit 3 of the students’ book.

We hope that you will find these notes useful and helpful. GOOD LUCK!

1



Standards, Competencies and Skills

interpersonal Cemmuanication
* express opinion
+ agree and disagree
w talk about important issues for youths
f“ri':it'l::la!.im_ieql C O R fn,
» talk about performances, talents, gifts and endowments of youth
» write a descriptive paragraph about a gifted youth
inierpretive Conmamcatio
» Listening: listen and guess, listen for details, listen and identify oral input
* Reading: read and check predictions, read and take notes, read and distinguish fact from
opmion, read and infer meaning
Languap: Development
» study and practise the uses of infinitive and gerund
# learn and expand vocabulary related to gifts, and talents of youths
Léarner Training ¥

* develop the skill of managing time
» take notes

Culiure Awareness
* explore other cultures

» learn about gifted people across cultures

12




The pictures and quote may serve as an ideal medium to review, elicit, or present key vocabulary,
The pictures are meant to invoke youths' talents and interests, .
People in the pictures are: 1. Lionel Messi- a foothaller 2. Brad Piti- an actor 3. Meriem Chadid- young
Moroccan adventurer 4. a talented musician,

Teacher elicits from students items similar to: young , youth, talented, gifted, skilled, genius,
imagination, adventure ...

The quote depicts characteristics of youth as a state of mind and not as a period of life. Teacher
may brainstorm what youth means for students.

The quote contains word collocations that may be useful to students: a phase of life, a state of
mind, a temper of the will, a quality of imagination, a vigour of emotions, appetite for adventure,
love of ease,

EXPAND YOUR VOCABULARY

1. Students come up with qualities that are associated with youth., "
Ashthe activity is not meant for testing, teacher elicits from students words that are close in
meaning to the given ones. The spider gram may look like:

imagination vitality passion

\-\ 'f T e ta|E:I'I[ I:,I L& .
: 7 : s i.';f'
creation =— L Qualities of Youth \j o, ]
'-'ig-nurf { Y b "% " a
enthusiasm adventure audacity
2. Students read the definitions to figure out the qualities being defined. .
key: | o
. imagination b. adventure €. passion d. ambition |
I e, vigour f. creativity g. vitality h. talent i audacity

e —

8. Students find the adjectives that derive from the sugg;sied nouns. Teacher may add more
nouns to the list.

r -

WL Nous | Adjectives || Nouns | Adjectives |
&, vigour - vigorous €. innovation | innovative |
b. imagination | imaginative | ; HJES:HG“ | t;'reé‘.:?guﬁ |
_ i ' : .am ' ambi :
5 ; iy, CIER h. enthusiasm | enthusiastic I
| - adventure  adventurous | i audacity | audacious




4. Before students complete the paragraph, teacher may brainstorm the characteristics of
talented youths. This will certainly generate some of the important vocabulary used in the
exercise and will consequently make the task quite easy,

S T TR

o ra ‘comprehension b, abstract ¢ skills  d. conclusion e. to question |
jf concentrate g.eclecuc hmallenge |mut|vated j well-organised |

5.0n IJ':E fifth exercise, students should be gwen ampie scope Lo use the targeted *m::abulary
itemns while talking about their relationship with parents, teachers and adults in general.
The pictures and captions may serve to heat up the debate that may rise. Variety of opinions is
a healthy rmatter. It should be enhanced within the classroom.

Get involved

Teacher gets students talk about things that are important to them. They should be allowed
enough time to make their choices and prepare their arguments,

Students make puesses about the four youngsters’ most important issues, Guesses are to he
based on the youngsters' looks and clothes.

Teacher presents any difficult vocabulary to help students understand the texts,

Listen and discover g
Students listen and check their guesses,
Students listen and fill in the chart.

KE'T: TP | PRI TRTIR e R LN N P LN e R LT LN P P R Py ..

| Name E‘!ﬂl Tr_lﬂ'ja[ters to hlm.u’herl Reasons _
a, Ruth | Politics It has a direct link to our lives, |
b. Mamdouh | Family It helps adolescents adopt positive values. |
c. Samantha | Appearance  Appearance reflects personality. ’
l2| Jawad Studles : ' Success in life depends on studylr'rg hard !

Stugentslisten :md {:-‘:rn'pl-ete the sentences. Each sentence summarises each youth's point
of view. Key: (exercise &)

i e i

a. to get involved in puiltu:s

b. don't have good communication with their [amrhes or don't feel supported by their parents,
C. a person’s outward appearance reflects the sort of person he or she is.

' d. depends on how much you are focused on }ﬂ:bur school work,

........... —_n —

StudentE then dr:: the multiple choice exercise. Dnl}r ane option is correct,
Key: {exemse?}ta——ﬂ 2ok € —= ] T

. — =

Have vour say
As a follow-up activity, students evaluate the four attitudes and express their agreement or

disagreement with the four youths, 14



Express Yourself

Students extract the expressions used by the four youths to introduce their opinions. Then,
they come up with more expressions to complete the chart.

Teacher elicits from students more formulas of agreeing and disagreeing as an oral preparation
for the practice exercises coming later.

Students practise the targeted functions through expressing their points of view and attitudes
to the issues given. Interaction is’to be promoted here.

Students complete the dialogue and rehearse it with each other.

SCRIPT

Panel Discussion

In this panel discussion, four teenagers from different countries are talking about topics
-important to them. Let's listen to their difierent points of view.

@ Well it seems te s iaty teens, including myself. are much less interested i politics than they should be, They :
| asseme pofitics is an adilt issue, We should recopmise that in the near fuatuire this issue will become ours. Wiy net |
| get irwolved in important matters that have o direct (in to ovr present and future? I beficve we have to be adive |
citizens, takg initiatives and make our voices heard: we should be Jully respansible for shaping owr own futere, Lef's

ot fiave cthers decide for st
: Ruth, England
b, Eraum. As far as I'm concerned Jarnily stould matter o adolescents more than amy other thing. Famify felps

| adafescerts adopt positive valties and develop healtfy, emotional and pluysicnl behaviours. | mean teens who don't ok good
covrimsication with their farmilies or dow't feel supported by their pavents, are more (el to have probieses #h sefiosd use dhnige

‘and alcohol and have touble with the (o, Unfermunately. family is losing the weight it once hadl |
_ Mamidoish, Eqypt |
€. Of course triy own looks are important to me. That's why I'm concerned with fashion, new styles and so on. To |
; ey nind, aclolescents should tafe care of their appearances because I thinf a person's outward appearace I
| reflects the sort of person fie ar shhe is. Befizve it or not. I spend about thirty minutes on myself,  makeup, ey

| clothes and iy hair before [ leave fiome You mtaay) think I’ sort of absessed with looking ,Hfﬂrrmmuftuf I can't
| dmagine fow you can impress otfiers if your appearance isn't more than super. " i
I Samantha, USA |
- d. What ratters to me most is study. My point of view i that acolescertts should concentrate wmeore on their studies, |
This way, they would determine for therseives their ot Suture status. Ir's through studiping hand and Being alert 1o |
* distracters, such as too miuch feisure or carefess friends, that you can achieve all that you drenm of  Rernermber: Success |
!h‘! fife depestds on how much you are focused on your school work, |

|
TJawad, Morocco

15



Get involved

Teacher initiates the reading session with a brainstorming session on gifted celebrities in all domains.
Students express their opinion about whether genius is inborn or acquired.
To motivate and involve them in purposeful reading, teacher makes students survey the
titles and the pictures in the four passages and jot down questions they expect the passages
to answer.

Read and discover
Students read the four passages o check if the text contains answers to their questions.
Students take notes from the four passages and organise them in table form.

" Name [Age ij]rﬁ L) Awards (if app]mahlﬂl
Bossoufa 123 | soccer :"iu::-uller d’Or 2006 '

| Saad Benahid_hﬂ | poetry | —
SongYou  Born in 1967 physics '

: l.:.”arrf : i——- Imus.u: — i

Students read the statements and trg,r tos d|5t|ngumh Factg, from details. This activity tarpets the
competency of sorting out information. .
Key: (exercise 6)

afact  b.detail  cfact  d. detail |
e, detail £ fact g. fact h. detail |

. j .lI‘:'ll_.l:'
#prd rh
Studenrs do the multiple choice exercise by inferring the meamng, of the given statements.

I{ {exercise 7) erde s e, S e Y
e A. 3 mz C.3 n ¥ ;

Have your say

Students talk about the roles of parents, teachers and ":I:ZJCJEE}’ in tending children's talents
and g|Ft5 : S

1. Students read the passage and find out the verbs in the infinitive and gerund farms, Thew,r should
notice and get acquainted with the instances where each form is used.-
Teacher takes students to the practice phase to check whether students have grasped the usage
of the targeted structures,

N:afis . Coa D.c |

a. playing : b. to have I_th::hq._:éi;hrating d. to set u;m_
e.to answer  f. 1o fill g. to design h. participating

e T
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Prewriting

Students read the paragraph describing a gifted boy and fill in the given prewriting organiser.
Students fill in another similar organiser about a gifted person they know.

First draft

Students use the information in the diagram to write a descriptive paragraph. Useful adjectives
are given to help students write good descriptions

Editing

Students proof-read each athers’ paragraphs to correct eventual mistakes.

Final draft

Students recuperate their paragraphs and rewrite them, taking into consideration their peers
remarks and corrections.

EHHPYVERILS o n o SRR
Students browse the tips on how to organise a good timetable, and then follow the suggested steps
to fill in their timetables,

Students compare their own timetahles with their partners’, make comments and suggestions.
Students read tips on how to manage their time for effective study,

Students talk about their favourite studying environment and exchange views on the topic
with their classmates,

Students read the information bits concerning the gifted celebrities. The purpose is to
- discover somewhat “dark” sides in their lives,

Students come up with what they know about these celebrities, including field of interest,
country of origin etc,

4=
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Standards, Competencies and Skills
interpersonal Communication
» express lack of understanding

= ask for clanfication
» make requests

Fresentaiional & opmmnienting
* talk about humour

* write about a funny incident

interpretive Communication
¥ liztening: listen for gist, listen and take notes, listen for details.
* Reading: read for writer’s attitude, read and sequence, read and locate

reference, read and recall

Language Devebopratent
* study and practise modals (present and past)
¥ enrich vocabulary linked to humour

Learner Trainine

¥ learn ways to study vocabulary effectively
Cultural Awarenes:

¥ learn about Anglo—Saxon humorists

» compare Moroccan comedians to foreign ones
Froject

* work out an E-magazine

18



A good introduction to the unit may be to elicit from students the names of people in the
pictures: Mr Bean, Charlie Chaplain, Gad Elmaleh and Rachida Khalil.

Students should perceive that these people are comedians or humorists,
Students invoke more famous humorists.,

It is a favourable opportunity as well to elicit, review or present new vocabulary items such as:
laugh, laughter, smile, fun, humour, jokes, ............

Students read the poem, detect some benefits of humour and come up with other
benedits,

The poem incorporates a few useful vocabulary items that need some attention: foe, woes,
grief, tensions, stress. ..

Before students do the first exercise, teacher should make sure that they grasp the rneamng of
the things sugpested. o Shdile

Students classify the humorous things and talk about their preferences,

Students de the matching exercise which will serve later as a reference to fill in the
blanks in exercise 3,

key (exercise 2): |, ii®ce A3 E7 ‘f,'.-'ﬂ-'-.f- 3 g 8 h 4

e S e

kf."," (exercise 3): E-a humour b, J'U'I"{E'S C: I'H_,II'I"II.'_IFDIJE d kfddmg

E witty  f. impression g. silly

e SELTT TR e e e el

Students try on thElr own 1o dlshngmsh positive from negative emotions in the list and do the
categorisation activity. -

In the correction phase, teacher checks students” understanding of the given emotions.

L — s

Key: ' Positive Emotions - Negative Emotions I
joy- gaiety- delight- cheerfulness- . |anger- despair- depression- | I

merriment- vivacity- calm- satisfaction- |DTI€III1E55 sadness- frustration- |

enthusiasm- optimism- jubilation | worry- gloominess. fear

=" T n i -

The: last exercise provides students with expressions to use when referring to good and bad moods.

P -

Key: Good mood Bad mood
8, d iyt bceg

el ST R e s ——

Students use the context in which the Pxp:ﬁsmns appear to fill i n the table.

19



Get involved
1-4 Students examine the photos of the four comedians and say what they have in common:

They are humorists or comedians They make people laugh or tell jokes to people ..........

Students talk about their favourite comedians, explaining why and what they like about them.
Teacher presents any difficult vocabulary to help students understand the texts.

Listen and discover
5. Students listen to the radio chat with the retired comedian and decide on the gist of the chat.

Key: ¢
b. Students complete the diagram with the things that help a comedian become successful,
Key: % IR Sl i

good sense of humaour, a strong ego, nerves of steel, practice,

preparation, reading, watching other comedians,..

7. Students complete the sentences from the radio chat,
L Ml stage fright b. prepare . new wits and moves.  d. ability or talent
8. Students try to catch the informal .EIIZI;'HFECHDHE used h.}: the iII'ItE.r'.';-’iEWEd ar;ist. -
L gotta, havta, wanna, gonna

9. Students guess from context what the given contractions mean.

Ke}' a. g"ive me b. gﬁing o cisn'tit d.kindof e letme f, wantto |
Have your say

Students cite names of farmous female comedians and discuss whether it is pﬂﬁéible for
ferales to take up this kind of job.

_ SCRIPT
s g

i {, everybody out there, Welcome to a new edition of ‘Meet A star' on OMEGA 2 radio channel, |
Our guest today {s the retired humorist Joanne Thomson. |
ﬂ‘ﬁ:a to have you with us jmnm

- ';'-'Iy first question would be ..

'-'p'sm 1 guess a Sﬂﬂd{ sense qf Eumr is amnﬂ’uf to be o sucmsfuf stun.d' 15r.r ::nmrﬂ'nﬂ 15 that sof

&
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: f]"E-n.F.L you Hﬂttﬂ ﬁmnmﬂy good sense of humaor. But ir's anfy one part of making people laugh. It's really tough
‘to get on a stage in front of an audience and do stard-up comedy. To do any Kind of live performance, you need to
have a strong ego and nerves of sieel, Alnost everybodiy gets stage fright the first time they perform a comic show,

T'm not sure 1 got your point. Would you clarify that, please?

I wanna say people think stand-up comics do nothing but tell fittle stovies and jokes to others. It's 3 LOT
tougher than that. Stand-up comics spend fours eveny day practising and perfecting their shows, and they havta
friow their audience and the Kind of fuamor they'(l respond fo.

Do you mean stand-up comics prepare their acts beforehand rather than {mprovise them?

That's exactly what I mean. You furvta figure our what yau're Jonna say before you get an stage. The audience
wnaey finsd i arrsing when you're stuck, But preparation is really important. Even great comics write down their
shows first. Theyy hiave their acts all plarmed out, then they improvise around them.

Comedians need other things to perform well, don’t they? :
Certainly. Reading and watching the most outstanding comedians are also necessary ingredients. These give the
comedian a wide range of comic words and tricks. The idea isn't fo copy offiers; but it helps comedians gain new
wits and moves. Loof, comedians fose their charm if they stick fo a certain style a long Hime, ;

1 can't understand why there aren’t many famous f:m&.fs ;ﬁnd'-u_p comedians,
Well let's not maky & gender issue out of it. But, I think i's a question of persenal tendency and career choice.
I's NOT at all a question of ability or taler!

Thanks a lot Joanne
_ Thank you
Ask For Clarification

Students classify the expressions used by the speaker to show lack of understanding and
those used to solicit clarification,

Students provide and insert more expressions in the table, complete the dialogue and
rehearse it with each other.

Students read the small exchange and extract expressions of making requests,

Teacher elicits from students more exponents. Then, students practise the target function as

sugpested.

IsT |
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Making Requests
Students read the exchange and answer the multiple choice exercise.

Key: [ e

Students extract from the Exchange expressions of making and responding to requests.
Students fill the chart with more exponents of the targeted functions,
Students practise the targeted functions through the given situations.

Get involved

Students examine and discuss the quotations given at the outset of the reading session. They
should come to the conclusion that the quotations approve of humour.

Students supply arguments to support their agreement/disagreement with the quotes,

Read and discover

1. Students track the writer’s attitudes to humour by reading the introductory and concluding
paragraphs. These contain straightforward expressions showing the writer's positive tane.,

2. Stucents read the whole text and sort out the ideas mentioned in the text from the ones not mentioned.

ﬁn_l'v statement i not mentioned in the text, |

L . [ S ——. I

3. Teacher accep’rj an:,f appropriate ANSWers prcwufed !:r:,f students while doing the wh questions.

Students should be encouraged to provide various answers.
4. Students o back to the text and do the word reference exercise.

Key:

e

[0 T - I

Fl work and school - = h. people who are fun loving |

5. To summarise and recall information in the text, q!un:lenl'-: enumerate the beneﬁta of humour,
using their own words.

Have your say
Teacher leads students to a discussion about the use of humour at school,
Students express their opinions, discuss their partners’ views and provide supporting arguments

to support their attitudes.

1. The focus question given in the beginning of the lesson is only a pretext to make students
review/recycle modals. Checking comprehension is not the main concemn here.

2, Students underline the madals that appear in the dialogue.
1. Students read the conversation and decide on the comrect explanations of the given statements,
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Key: A,h" —— R st |

e e — B |

4. Students clu the gap filling and multiple choice exercises 1o pra::tlse mun:lals
Key: (gap filling exercise)

ashouldhave  bhadto  emay  docant e 5hﬂuldfmust st |

e ey

e el

5. Key: (M/C exercise)

amust b.musthave ¢ cant d had o e shmuld fmmthaw. gshall |

— s ——— - I

_.__-..
I T .-.{ A

o b2 v.-.‘:.a'éﬁ'“ '-:'.-u:'-.'.' w
. ¥ e

% = =k

Prewrlhng

Students fill in the chart with information from  the funny story. The chart outlines th-e.- main
elements in writing a story such as date, setting, people involved, and events,

Students complete a similar chart about funny incidents they have experienced.

Draft writing
Students use the information in their charis to write a story.

Editing and final draft

Students edit their own stories, using the given checklist, before handing in the final draft
to lead‘lers fﬂr assessment.

-«v e ARG T TR R
|""' . ,ﬁ _..-“ L.:!g..._ rl |.." e

Studenl's are prnwtied WIth the means 10 |eam and c:rgant.r.e nEW mcahular}r in a meaningful
way. Techniques suggested are: using context, using a dictionary, using word structures and
forms, classification processes, word associations.

R R A e -..T o - il
. = gL - - T
A ‘-!'_)..H:I-"‘!f if g .1'# i |-||:_,.'R' 1'?' . :..‘I H o

Students read the two mini-biographies abuut Charlie Chapialn and Mr Bean Then, ihey
tell the new things they have learned about the two humorists,

Students compare and contrast their favourite Moroccan comedians and Charlie Chaplain
and Mr Bean.

Students will mllabﬂrate with each other to design an e-magazine.
The suggested magazine would empower students to express and share their talents and gifts
with their partners,
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m ﬁ::r It

A:g_mmnent S

Dﬂagreament i

Indifference L5

| share the same view.
iJ'rn in favour of it.
I'm EEI‘[HII‘”}T with you on tha!

I'm nppused to it.

There's no way | can accept that.
I can't argue with that.

I'm against it.

]

It doesn't concern me.,

| don't care,

4
a.donthavelo - b.should musthasto  c.must |
l d. must e hasfofmust  f. don't have o g might |
3.
Expertlse skill g&mus faculw | amusement I-;Hjmg “iaillng
power talent aptness competence  entertainment pleasantry fun |
llght hea:redness Iaughter |
il i e e (SR R
|_ TR -, T e o et
a1 b.3

2 d1 e1 £2 g3 ,
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Unit 3 romw, IouALAND NONFORA EUCATON *

Standards, Competencies and Skills

:\.I-\:\J"!. kL
EXPress purpose

discuss education issues

talk about education, illiteracy and related topics
wrile & report on an educational issue
listening: listen and check predictions, listen for details in an interview
Reading: read and check predictions, read and identify main idea, read and scan = *
information :
15..:2 J.':'..: LA Ik

»  study and practise the use of past perfect tense

expand vocabulary on education

learn how to read systematically (“SQ4R™ method)
iulivral Awarensss

» compare and contrast illiteracy in England and the USA

2e
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The introductory page can be exploited by teachers to introduce the topic and theme of the unit.
Teacher invites students to survey the page looking at the title of the unit, the illiteracy map
and the poem. The title implies that education should be available to all citizens regardless of
their age, sex, area of residence, etc. It also implies that education is the concern of all citizens
regardless of their positions and responsibilities in society, This is an opportunity for the teacher
to introduce types of education: basic, formal, informal, etc.

The illiteracy map shows countries where illiteracy is high among people older than 15.

Teacher invites students to compare Morocco with other countries in terms of illiteracy (better
than some African countries but less good than Europe...).

The poem shows how important learning at an early age is. Teacher invites students to interpret
the poetic image shown in the poem.,

1. Tea::her hUIldﬁ on the items that have been pre*sented hefme to expand students’ vocabulary.
Hesshe invites students to look at the list of types of education and check the ones they know
then use the definitions to learn more. The aim here is not to test students, but help them know
mare vocabulary by raising the need for such vocabulary,

Key:

Tr;le:s nf Edun:aimn I DEﬁmflms

Formal education | is the structured educational system provided by the government for stur:lents-,
| running from primary school through the university.

refiers to leamning and teaching programs that are organized in scl‘lml—llkﬁ settings,
but are not part of the formal system of education. It provides basic education
for children not attending schoals or adults.

i e

Informal education | refers fo Ie.arr-ung that ocrurs cutside of schooklike settings in the context of daily

| life and work. 1t is a lifelong process whereby individuals acquire knowledge,

| 51;1|I5 attitudes and values from daily experience and the educational influences
and resources in hisher environment.

Vocational education | prepares leamers for careers or professions related to a specific trade, occupation
or vocation.

Non-formal education

e oo v e e

s

Special education describes an educational altemative that focuses on the teaching of smdents
with q:lfl:lal {behavioural, health, academic or physical) needs that cannutbe
met using traditional programs or techniques.

Inclusive education s education that addresses the learning needs of children, youth and aduls -
- especially those who are vulnerable to marginalization and exclusion.

Giffted education | is & broad term for special practices, procedures and theories used in the education
 of children who have been identified as gifted or talented.
Basic education ' The whole range of educational activities taking place in various settings (formal

| nan - formal and informal), that aim to meet basic learning needs sch as readlng,

| writing and arithmetic.
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2. The second activity invites students to read the definitions again for more details: spot the
target groups in each type.wof eduu:atlﬂn

Key: BT R
Types of Education Target Groups *
Formal education Students (primary -> unwersnty}
Non-formal education | Children and adults

Informal education | All people

Vocational education | Learners for the job market

' Special education Students with special needs |
Inclusive education | Marginalised children i
' Gifted education Gifted students |
' Basic Edu::aﬂm  iterate people !

3. The third activity UﬁE‘FS students an opportunity to use the voca bulary they have learnt in
meaningful contexts.

HE}':

a. g|ﬁed b. |IIE!TEC}" 5 purﬁnlm d. bﬂardlng school e. cumpulmﬁf f.i:nar{nershlp
|- e-learning h. dmpuurs

B e kT e = ..

LISTEN TO THE CHAIRMAN OF THE UNESCO
Get involved - i
Teacher brainstorms students about the UNESCO, its fields of interest, its aims: anﬁi ﬂb]Et:twr:E

and its current chairman. Teacher can refer students to the summary |'.-E||J|E at the end of
the page.

Students guess questions journalists might ask the chairman and write some on the board.

Listen and discover
Stucents listen for a first time and check their predictions.

Students listen again and do activity 5 individually.

Students listen for a third time and work in groups to discuss and justify their answers. If necessary,
students can listen to the interview many times to agree on a shared answer in the group.
Still in groups, students listen to the interview ane section at the time to do tasks 7, 8, and 9.
Have your Say

Still in groups, students discuss implications from the interview on the Moroccan situation
of illiteracy.



Script
| An futerview with the Chairman of UNESCO
' fmn our correspondent in Beijing: _
Ifﬂ!ﬁsﬂﬂ Zhang is Chatrman of UNESCO's Executive Board. He is also Vice Minister | .
a_f Education, People’s Republic of China, :
wa&um: Mr Chafrman. My first question {5 about adult illiteracy in China. |
‘The number of illirerate adults in China has decreased by over 140 million in the past
Irwsnt‘y -five years. What is your secret for this success? g
| Thank_ you for inviting me to this interview. OF, in China, we fave been makjng great strides since 1978, and in | l
-rﬁ; st century, we are reducing illiteracy at a rate of 2 million people per year, Our recipe is simple. Dur -
'gmmrm!m places a high prierily on fwo tasks - Jmimnnj :ﬂ":h:muj ﬂnd’}uwnﬂ@ mitie years of EEI"."."rjI‘.'IIJIEﬂ]FE'
education for all. Our government enables peaple to see the benefits of fiteracy by finking it to family fife. |
- agricultural production, econowmic development and indigenous traditions. We also encourage women's literacy,
because if a worman becomes literate, fier whole family benefits.

Education for Rural People was fiigh on the agenda of the sth High- fﬂaf Group on |

 Education for all Reld in Beifing (ast November, Why is this {ssue so important to China?
| Unfik in Pasis, Shanghoi or Beijing. the natural conditions in much of western nural area of China are harsh. |

| Much of the western part of our country is vast and fightly populated This means that we need to double our
I e:ﬂnrm and our investments in order to achieve the same resulls, Otfier countries especially those in sub- Saharan

H_.ﬁ‘:m can relate fo these challenges, Political will is key to finding a solution. !
| We have a coordinated mechanism in which leadersip and accountabifity are shared at the central Frﬂﬂmcmi
Fﬂfiﬂﬂ:l't; uanicipal levels, accarding to the strength of each ministry and agency,

What is'at the top of your agenda as Chairman of UNESCO's Executive Board?

Wtfﬂ We need to focus on UNESCO's strempths in education, science and culture, UNESCO's 60t anmiversany i | |
armilestone. We st Julfil the Organization's mandate by coniributing to peace and prosperity. But there are rew |

. challenges too, HIV and AIDS, SARS, avian f, sustainable development and temorism. I fage a veny gmd’:ﬂnmfm |
| ferms of its experience, diversity, Knowledie and willingness o n:rmr';.Elu::e Reaching our goals will be a collection effort. |

‘ﬂiﬂnf you Mr Chairman -
. Thank you. |

Sl LIS R R S N L o . |

EIPHESS PLIEF{]GE

 Students read and ribtice how thé notion of purpose is expressed in the sugpested sentences
and answer the question in task 2

Students are given different structures to express purpose and are asked to write examples for each
structure. Students can use the examples in the previous task and/or give their own examples.

In task 4, students are given situations to match so as to make different sentences EXpressing purpose,

Task 5 is an open exchange where students take turns in questioning and answering. The
aim is to encourage students to ask questions leading to answers with purpose structures.
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Stuclents work in groups to study the graphs and interpret them,

" |Graph one: Illiteracy among women is higher than among men. |

Graph two: llliteracy is decreasing in Morocco from 70 % in 1980 to 38%

_ in 2007 (according to official statistics, April 2007),

‘Graph 3: lliteracy is higher in rural areas than in urban ones,
Students recall and tell the class a story of an adult who succeeded in combating illiteracy.
- Read and discover
Students survey the text-by looking at the title, subiitles, and the pictures, then predict what the
survey is about. Students skim through the text (They don't need to read carefully) o check their predictions,
Students read carefully the text and do tasks 5, 6, and 7.

Key: -
Y a. true b. false C. true

Have your say
Teacher initiates an open discussion on how illiteracy can be combated and what initiatives civil
society can do to help in this endeavour,

STUDY GRAMMAR

| had done it before
1. Students read the sentences and notice how the events are ordered in each sentence then
underline the events which happened.
Teacher can refer students to the grammatical summaries,
2. Students read the sentences again and fill in the table with verbs in the simple past and
verbs in the past perfect.
3. Students read the uses of past perfect and support each use with an example from the
given sentences, '

o :
|A. a-c-e B. d
IC. b D. f
4. Students put the verhs in brackets in the correct form.
a. had never read  b. Had Nadia ever studied  c. had heen d. had read |
e got f. had had g. had been reading

5. Students rewrite the sentences iollowing the example given..

o



1. Teacher makes sure students understand key words in the table and invites them to answer
the questions,

2, Students use information from the table and from their answers to complete the mode! report.

~ 3. Students follow the model and the tips suggested to write another report and exchange

their reports for peer checking and correction. They can use the check list suggested.
4, When students finish the first draft, they exchange it for peer comection,
5. Students use the checklist suggested to correct their reports and teacher can add other
iterns to the checklist.

Teacher initiates a discussion on efficient ways to read texts. Hefshe can use task 1 for this purpose,
Students go through the suggested method SQ4R and ask for any help from their teacher.

Students try and practise the method using one of the four extra reading texts at the end of their
textbook.

Teacher brainstorms students” knowledge about literacy in England and the USA.

Students notice and study the tables and figures about literacy in England and the USA and
compare them. The figures show that illiteracy is also a problem in both countries,
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Standards, Competencies and Skills
Interpersonal Communication
» express cavse and effect

» talk about development issues

Presenistional Communication
» talk about sustainable developmeni
» write an application letter

Interpretive Communication
» Listening: listen and check guesses, listen and summarise, listen and take notes.
listen for specific information
> Reading: read and survey, read and skim text, read and transfer information,
read for word meaning

Language Development
» study and use future perfect tense

¥ learn vocabulary on sustainable development

Learner Training
» brushing up the skills of navigating the Internet .

Cultural Awareness
» compare sustainable development world-wide
> connect with other disciplines

Project
» produce a booklet
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| b. assistant : one who aids, helper

e e T T S R R gl e R R S e e e | e
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Teacher invites students to describe the pictures in the introductory page of this unit. The aim
i to see how they relate to sustainable development,

Teacher encourages students (o add more words to the four dimensions of sustainable development
(social justice, ecological sustainability, economic efficiency and political stability).
He/she then asks them to read the quotation and say what they understand from it.
Teacher encourages students to come up with more ideas related to the topic.

EXPAND YOURVOCABULARY =~ o wmieoan
Teacher starts this activity by eliciting from students relevant key vacabulary related to
Sustainable Development. He, then, invites them to do the exercises or devise his own ones.

Keys:

1. :
Social issues: health care, social justice, poverty elimination, property rights, equal pay for women |
Economic issues: raw materials, micro enterprises, money investment, energy preservation,
transport infrastructure i , _
| Environment issues: water pollution, climate change, forest presenvation, ecological crisis, recycling waste
2,
A, a. capitol : parliament building, building in which the United States Congress meets

b. capital: money with which a busirgss is started.

P capital >
'B. a. collaborate: work together
- b. corroborate: confirm to be true; reinforce; certify

» collaborate

- C. a. affluent: wealthy

- b. effluent : stream flowing from a river or lake, discharge of sewage from a factory

b affluent

'D. a. indigent: poor; impoverished

- b.indigenous: native; belonging naturally to a place; originating from a place |

| P indigent

'E. a. compulsive: uncontrollably urged to act _ '
b. compulsory : obligatory |

P compulsory

k. a. assistance: aid, help

- P assistance
3. Collocations: ~ civil society non-governmental organisations  sustainable development |
| renewable energy urban areas =
4. a. Sustainable development b. civil society c. urban areas
| d. Renewable energy

e. non-governmental organisation
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5. Students read what “an idiom" means and do the exercise choosing the right idiomatic expressions.

et ) 2o 3.a 4.b 5. ¢
WISTENAND SPEAK ~ Fomon
Get involved

1.Teacher asks students to brainstorm ways to sustain development in differént domains by
designing his own activities or telling the students to answer the given questions.

2. Hefshe, then, invites students to read the introductory paragraph and predict the questions
the journalists will ask the interviewee,

Listen and discover

3.Teacher plays the CD for students to listen to the whole interview and check their predictions.
4. Students listen again and answer questions (a-d).

Keys: journalist 2 b. journalist 1
c. journalist 4 - d. journalist 3

5. Students listen another time and take notes,

key:

- Meaning of rural-  Benefits of rural-urban~ How to implement it Drawbacks of urharﬁsi;ﬁ
__ urban linkage linkage approach rural areas

“Rural-urban linkage - achieve faster -evaluate and understand . Citiag and their

 generally refers to development the relationships between metropolitan extensions
the growing mobility - decrease poverty urban and rural areas = peorh productive

 of people, services - create employment - develop adequate - agricultural land, exploit |

' and goods between - develop and improve  infrastructure water resources, and |

_' city and countryside.  rural productivity. - recognise the potentials | pollute the rural

l, - allow access o markets,  of rural-urban development . epwironment.

| jobs and public services.  at all levels - Cities rarely expand

! and build up efficiently |

6. Students [isten to the whole canference and jot down synonymous expessions to the ones given.
key:
-
!

ore and };nhre:jncreasingly b. without doubt: of course  c. suitable: 'adeql,-ra'té- '

Have your say

Teacher brings students to have their say by describing the picture about urbanisation
in LISA, :

Students answer questions a and b.

Teacher expands the activity by encouraging students to compare urbanisation in the United
States and Morocco.

1= ]



Script

-'-J— SRS A S e - - ——

7o 5hed light on Lhe tﬂp.lc of Sus!arnahle dEvEﬁ:.!pment, four p:rumafasrj are going to ask some questrms
to Dr. OKPALA a Chief responsible of Urban Economy and Finance Branch at the UN headquarters. |

|:,lnumaﬁst 1: Could you please tell us what you mean by rural-urban (inkage? |

|‘Wﬁ|?... Reral-urban finkage generally refers to the growing mobility of pecple, services nmfgmcﬁ Between city nﬂd’
mmnysi::& This refers to people migrating or commuting and goods exchange between the two aneas,

|

Journalist 2: What are the benefits of this approach?

Of course it fias marny benefits. Various countries and regions adopt the urban-rural (inkage approach as a strategy
for achieving faster development, Fer example, @ development action on both areas plays o positive role in
decreasing poverty. It also creates enployment and develops incorne. Adequate investments certainly improve rural
productivity. Moreover, it aflows access to marfets, jobs and pu&ﬁ: services.

Journalist 3:  How can Morocco implement this approach?

A good question in fact. First, we need to evaluate and understand the relationships between urbarn and neral areas |
it Merocee. Second, adequate infrastructure such as fransportation, commumication, energy and basic e
should be developed to facilitate mobility. Third, the goverrmment should recognise the potentials of nural-trban |
development af all [evels; national, regional and locall Both areas hold mamy capacities tat are inactive, Efforts

should be made to benefit from these capacities in the developrrent process of both areas.

Jﬂuruuﬁlﬂ 4: What are the drawbacks of urbanising rural areas?
WdTmm:-pwp& dor't think that there are drawbacks. Personally, T thinf, wbanising rural areas is not afl positive,

| Cities and their metropolitan extensions absord productive agricultural fand] exploit water resources, md’pnﬁm
| the rural envirarmment. Besides, chties ravely expand and build up efficiently.

Adapled from: hup mev.l?g met r;anuary 2007)

—— e Lrms L Ty

Express Eause am:l Eﬂeﬂ

1.Teacher invites students to study the sentences (a-d).

2. Teacher explains to students the importance of this rhetorical function in speaking and writing,
Then, he/she invites them to underline the expressions of cause and effect and copy them in
the table.

Key: = Expressmns of Eause | Expressions of Effect |

SR e ki

I_duet{: - one EELISE of - because |One effect ..... i5... - Asa result
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3. Teacher asks students to look carefully at the table illustrating ways of expressing cause and effect.
Teacher asks students to add more expressions to the table.

4. Students practise the function by making cause and effect sentences from the statements ~ «
given, using expressions from the table.

Students practise the function nmli}r and in writing.

1. Teacher invites students to read the title of the reading text and elicits from them what “NGOs" means.
2. Students answer the question and give examples. {Accepte any appropriate answer)

3. Students read the introductory paragraph and answer the accompanying questions.
Read and discover

4. Students survey the text by reading the words in red bold type and choose the correct answer.
5. Students read the whole interview and check their answers,

Keys: e
6. Teacher invites students to answer the comprehension questions.

7. Students fill in the Chart with objectives of both associations,

Possible Key:

Name of ﬁmmiahun Objectives
L.&.k[:.ura e N e
- allow many Moroccan women to start their own projects. |
i pmwdf micro-credits ;
! - raise awareness of the importance of fighting curruptmn |
;  being dignified, respecting women, and voting |

- DABA 2007 - - empower youth

- involve young people in the political life of the country

| EC!I!'I"-'THLE mtallectual -E-htr: tu create welcome mwrunments .

StudenLr. reread the interview and find words meaning almost the same as the ones given.

Key:

a. graded: ranked b. consciousness: awareness |
' c. dedicate: devote d. turning away from: shunning |
‘e. criticising: denigrating f. retreat from: withdraw



Have your say

9. Teacher invites students to a discussion phase by answering the question.
Students come up with different examples of NGOs that aim at sustaining development
in our country locally, regionally and nationally, :

Studenits compare national NGOs with international ones to bridge the gap between what
is local and what is global.

10. Students interprete the caricature and come up with ideas about the meaning of sustainable
development,

N T P

2. Students underline the verbs in the future and put them in the space provided.
(Teacher may give them other situations to present the future perfect.)

3. Students fill in the table with verbs expressing future: simple: and verbs expressing future perfect,

Students practise the structure,

Keys :
4. Aa B. b C. b Da - Eb F. b
‘5. have you decided “will stay will go will have visited
6. will have doubled  will help ~ will become  will have regained will have been |

(7. a. By 2010, developing rural areas will have become more necessary,

- b. Bytheend of this decade, more men will have helped women with the housework,
¢. More women will have become aware of their roles in society by 2010,

d. By 2017, more youths will have started to take part in political life, |
€. In a short time from now, families will have become smaller.

f. By 2010, the government will have launched more in teresting workshops.

— —_—

ARITH

" o !-ﬁt‘-i;:'.i:'it- ek b ”P"’L"ﬁl B

Teacher uses the process writing approach to proceed in  this activity,
1. Students read the municipal commurfiqué and answer the questions,
2, Students think of a project and work in groups to discuss it and, then, fill in the chart
with their project specifications,
3. Students write a letter to the local municipality to ask for a grant for their project:
They may use the framework in the book or another one suggested by the teacher,
Beiore students begin their writing, teacher elicits the lay out of formal letters to respect.
5. Students edit their letter before depositing their application,
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Teacher makes them aware that the Internet screen page has many important elements that
they should know to facilitate their navigation,

Students look carefully at the Internet screen page in their book and match the numbers
with their corresponding labels in the chart,

R e o
. 3 f. 6
T E. 7
I d 2
2. Students log on to i manc s and navigate the page shown in this activity to read more

on sustainable development through the Mational Initiative for Human Development.
Students answer the question given at the end of this activity.

Ve P o G e e e,y e R R e ETHR L Sk o Ay e L e B P e
P : s AT TR e D e ﬁ %u_ﬂ Skt ¢ R v e ki | SRR
F:E 3 ﬁRE Eﬁ:ﬂijuE __-;__:;g i -c..f'\-'-'lwl Fie B Hﬁ }L1 ] ’f'-_:_?'.. 1. S U e S
e L S R e T e B L R Pt e S et e e il o e T Heal

“The aim of this activity is to explore other cultures as far as sustainable development is concemed.
1. Students work in pairs, choose a story, read it and answer the accompanying questions,
 Students exchange answers with their peers to leam about the other story,

2. Students compare the foundation supporting the two people in the two stories 1o any Moroccan
ones that care about sustainable development.
3. Teacher asks students t tell a story about a person who has had a story similar to the ones
in this activity,
Hefshe may tell them to do a net search and bring other stories about sustainable development
across the world.

QUEYOURPROIECT i s e Wi
Students read the paragraph and look at the pictures and, then, tell what it is about,

Students form work teams to produce a booklet about education for sustainable
development as it is launched by UNESCO.

Teacher tells students what to include in their booklet, and how the booklet should look like
before starting, : : :
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Teacher clarifies to students that some of the booklets will be handed to all peaple involved in
the project, some will be delivered to the delegation, academy or other high-level officials and
a well- designed copy will be sent to UNESCO'S headquarters to enter a competition,

Students produce nice and attractive booklets that can sensitise benpie about the importance
of education in sustaining development.

Before starting this activity, teacher reminds students that there is no total synonyms or antonyms,

Students do the review exercises in class or at home.

Keys: 1. Word  Synonym | Antonym
ieracy | education — llteraty —
| skilful competent junskilful |
formal | official informal
attend | be present at | miss
Viclong~lasingremporary
(truancy | absence attendance |
reduce | decrease 'increase
gunjﬁié}saf |mr!:;i_'fviﬂe _4 natiﬂn_ii_:'
Eencnurage support discourage |

/2. world - rural - education - distance - conditions — drinking - areas - circle

3.

| a. The headmaster called the participant in the literacy circle so that they could start the first session.
b. One participant took 4 taxi 50 as not to be late, '

| ¢ Another participant apologised because he was in hospital.

d. The teacher worked on his plans in order to be ready,
4

a. She had already bought one last year,
b. She had never written before.
c. The lesson had already started.
d. The headmaster had already offered her one.

5. Will have graduated - will go - will have completed - will have worked
b,

a. developing world b, Globalisation C. Sustainable Development

d. Developed world €. Health care f. Ecological crisis
. £ Micro-credit h. Social justice

e L




Standards, Cnmbetem:ies and Skills

e f Fu-=* i ) ||.
i 'r.| H R

. express ade tion and concession

Prosents oags ¢ omminication

talk about women and power, women and their changing status
write a book review

g [ AR LI TR e

: Ljstﬂmng Ilstern for details, listen and take notes
Reading: read and predict, read and scan, read and recall imnformation

wage Erevelomon
- review and practise passive voice and Its uses
- enrich vocabulary about women's roles and conditions

§ rainiay

» develop critical thinking

RN T

talk about women slereotypes across cultures



of ‘Women and the power” by inviting students to describe the
pictures of the four women in this introductory page.

Students tell the class what they know about these outstanding women.

Students give names of other prominent women in power.
Students read the ideas about ‘strong woman’ and discuss them with their partners.

Teacher encourages students to suggest other ideas about women and power.
'EXPAND YOUR VOCABULARY ' '

1. Students come up with some changes that the new Moroccan family code has brought in
favour of women to complete the diagram.

2. Students match the definitions with the right words.

Key: a. el
b. & f. B
[C.7 g.2a

id. 2 h. 4

3. students fill in the blanks with the correct words from the list given.

Key: 'a éterénr}rpes d. emancipation
' b. family code e. self-confidence
€. polygamy f. humanitarian

4. Teacher explaigs to students that nouns can be formed by adding a suffix,
He/she: elicits from them suffixes used to form nouns.

Students form nouns from the set of words given by adding the appropriate suffixes and put
them in the table, following the example.
Key: | -ation | -ment  -ancefence —sm ity |
'emancipation | fequirement | assistance lerrorism | security
‘organisation | improvement  dominance  feminism | unity

\globalisation | Management difference  criticism activity
repudiation | BOvernance inferiority
 participation | - conference : equality

| : ignorance responsibility
| ' resistance = |
i : dependence
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5. Students practise some of the words they have just formed by filling in the blanks in the
exercise that follows, .

Ke}-: p—e —————
‘a. conference d. ignorance I
/b, globalisation €. Ofganisations |
|c. equality f. Inferiority I

6. Students close this vocabulary activity by filling the table with nouns or adjectives of the
given words,

| Nouns Adjectives |
power  powerful |
stength —strong
feminism ferninist
pregnancy i -pregha_ﬁt
lieracy ~literate
 law  legal |
existence  existing |
prominence  prominent
[heroine ~~— Theroic™
HIBTENAND SPEAK 140 v v s S T T
Get involved

1. Teacher asks stuclents if they are familiar with some Moroccan authors and writers, males or females,
Hefshe elicits from them topics that women are concermed with,
Students look at the photo of Loubna Skalli and Iry to guess topics she is interested in,

Students answer the questions and discuss the answers,

2. Students read the introductory paragraph and jot down two questions they think the
journalist will ask Loubna Skalli.

Listen and discover
3. Teacher plays the CD for students to listen to the whole interview and check if their questions are answered.
Students listen again and do the given tasks,

FE
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. Muﬂ harebia: Moroccan women's mugﬂzims are criticised for Eafnﬂ elitist and fd;:m{ ng on urban |

4,
a, Loubna left for USA to continue her studies.
b. Loubna targets Moroccan women's use of magazines,
c. Loubna taught in Morocco for 15 years,

. |
a. Morocca's changing media landscape in the mid-1990s - new press
freedom in Morocco - new era of journalism |
b. they look at the images - women use the magazine's pictures as resources
for dressmaking - they borrow copies and have friends explain the stories,
C. Loubna relates poverty to income, resources and opportunities. Poverty
results from women's lack of education, employment, and health services,
d. Loubna returned to Morocco because her Fulbright scholarship required
that she serve her country for two years,

6. a. audacity _b. elitist c. marginalisation

Have your say

Teacher opens a discussion by telling students to give examples about Moroccan women
magazines, their common topics, and who are interested in reading these magazines.

Script

: Magharebia: How did you decide to write Local Prism?

Loubna Hanna Skalll: The idea came from several developments and observations, The first was Morocce's
chariging miedia landscape in the smic-1990s. Before I left for the United States to start my PAD, [ noticed new press

freedom in Moroceo,

There seemmed to be @ new emn of journatism resulting in new Moroccan momen's pubfications addressing topics with |

freedom and audacity, |
This relates to another poist: the impact of globalisation on (oeal euflures and gender roles. Tn the mid-to fate 19905,

| "ploballsation” tos @ buzzmord There was and still is a fear of losing local traditions to global influence,
' i{ngﬁnraﬁin: Whom does your book target?

|
Skalls: It for people interested in the gender and cultural dimensions of plobalisation. It addresses the produc- I
tion and consiamiption of women's mngazines and analyses the context in which they emerged, incfuding changes in |
Morocco since the mid-1950s. The book, expining the evolution of Morocean women's journalisn anel compares
woirien's agazines. .
issues. How did you reach rural women since your research focused on those magazines? |
Skalli: Magazines ufiere female ilfterncy is igh cannat be anything but elitist This doess't e we shovdd ignare |
what the efite are mnn"!.??g and producing.
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' Magazine use in Moroeeo is intteresting. While 1ffiﬁ_m@ prevents many women from reading rﬁzlrr-r;;:i;, I‘ﬁ:yi
i il foof, at the images. Wormen use the magazine's pictures s resources for dressmaking. Many con neither read nor |
| buay the magazines. Instead they borrow copies and have friends explain the stories,

 Magharebia: You've noticed a gender dimension in Movoccan poverty. What fs ft7

' Skalli: Poverty is experienced differently by both sexes. It is not just about income. Poverty has multidimensional
' levels. There is poverty of resources and appertunities. There are faws that do not profect women, and poverty that :

resuills from their lack of education, employment, and fealth services.

' Morocco is on the right track, For example, Moroceo's Mudawana, girls’ education anid training programmes are
: (audable. Women's increased political participation is putting womer's issues on the national agenda,
But the challenge is daunting. The situation of rural women is still precarious because of marginalisation,
Magharebia: Why don’t you tell us about your American Journey? ;
- Skalli: I came to the United States after 15 years of teaching in Moroceo. I wanted to gain skillz 1o take back to
- Moracco. [ didmy PAD at Penmsylvania State University, where [ mer wy Fusband [ then returned to teaching in
_ Moraceo becase iy Fuibrigh schalarship required [ serve may coumtry for fwo years. In 2003, I joined rmy fusband|
- in Wasfiington ared started teaching at the American University's School of International Service. | now have
IL' twa-yiear-old turin boys, Adarm and Zachary, I spend my days balancing my personal and professional fife.

www.magharehia.com (November 2006)

Express Addition and Concession
1. Students read the quote carefully and answer the two questions.
Teacher may devise his own activity to introduce ways of expressing addition and concession as

thetorical functions.

1.3. Students read the two tables showing ways and examples of expressing both functions,

Students add more expressions to the tables,

4. Students practise the functions by completing the sentences with appropriate expressions of
addition and concession.
5. Students, then, link the sentences with the words given between brackets,

Keys: 1
L4,

g. not only ... but ... also

a. Although d. Moreover / Also / In addition |
b. Along with e. But / However / Yet |
c. In spite of / Despite f. Moreover / Also / In addition |
|
!
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a. bducated women have a big influence on society. Moreover, they contribute to the |
welfare of their families, .
| b. Educated women look after their houses. They also work outside their homes, '
d. Despite spending much time at work, working women are able to perfectly manage
their households. :
| €. It5 true that a lot of women and girls in Morocco have access to education.
| However, their situation is far from perfect, -
e. Although Globalisation has a positive impact on women’s status, they are still
regarded as inferior in some societies.

READ AND LEARNY - il iéin Siiiage

Get involved

Teacher may go back to the introductory page of this unit to brainstorm students about

women at the top.

1. Students make a list of women leaders in different fields (arts, sports, music, science,
politics...)

2. Students look at the photos and names of the four women and say what they know about
them (country, nationality, interests, occupations efc...)

Read and discover

3. Students read the four texts and compare their answers with information provided in the
four passages,

4. Students read again and complete the chart with information from the four passages.

Passible key:
" Name Position / Respansibility Country | Achievements and for Awards |
Angela Merkel Echarrwnman of her party \Germany chairs G8
(Chancellor of Germany ; '
Nawal El i:nernl:uer of the Interational Olympic  Morocco 'fiﬁﬁlig'd_nﬁ;_hurd[ﬁ winner

ree——

Moulawakel itnmmi!lee : ;Fim Muslim and African farmale
' ! Olympic champion

shr;_éag ||_3,,..,.:r.1;1-___]_u,-_1ge e

———

e L —

lran iHﬂbIe Peace Prize

Margaret Tatcher !FDrmEf Prime Minister of LIK England ianrm_e:r Prime Minister of UK

| ' The only woman to have held the
office of PM in UK

, Longest serving British PM

= First woman to lead a major political

| iparty in LK

il ;
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5. Students answer the comprehension questions.

6. Students correct the statemients containing mistakes without looking at the texts until they finish.
Key : .

a. Angela Merkel was the second woman who participated in the summit of the G8 after
| Margaret Thatcher.

- b. Nawal El Moutawakel was a coach after becoming an inspector at the ministry of sport,
€. Shirin Ebadi was awarded the Noble Peace Prize for promoting the rights of women
- and children in her country,

- d. Thatcher's downfall was due to Sir Geoffrey Howe's resignation in protest at her attitude -
1o Europe.

Have your say
7. Students interpret the graph by answering the accompanying questions,

8. Students prepare a short presentation ta perform in front of their peers about an

outstanding woman in Morocco or elsewhere,

(STUDY GRAMMAR

1. Students notice the examples in the passive form and answer the questions
Key:

2. People all over the world sing Dion’s songs. c.are - was - have been
- b. Angela Merkel chaired the GB summit. d. Past participle

2. Students, then, go to the reading text in this unit and find an example of passive voice in each passage.

Key:

| was considered was appointed was awarded  was educated |
1 e s i =

3. Students work with their partners to complete the table with the appropriate tenses and verb forms.
Key:

- = were directed - simple future - granted |
- past simple - given - should be offered !
| - has been admired - must be given i

4. Students complete the rules about the passive voice,

3. Students rewrite the sentences in the passive form.

AR



Key:
l .The Llnwersm: of Al- Qarawwm was {nunded E:rf Fatima F|hn',.r1_,.ra in Fes.

i::- Mather Teresa has been recently honoured by women's associations.

¢. Five women in different fields of interest were pait homage by Khmissa 2007.

d. Princess Diana is still kept in mind by English penple

e. Maid servants are supported by Moroccan women's associations, |

f. A new morning talk show will be opened by Oprah Winfrey on MBC TV channel. |

| & M new economic plan i going to be presented to the German government by Angela Merkel.

A | h. Women 5hﬂuldn’t h-E mns:de:ed as mfennr to men.

S e e e L L T

Ke'f:
i descrlhed u'aﬁ.felled - is / was used - have alreadyr been carrlﬁd out - cmperaled

1. Teacher invites students to read the book review entitled The Last Chapter by Leila
Abouzid and fill in the chart.
Possible Key:

|
Ttleofthenovel  Thelast s
Author's name and nation ahty |:_EI|El Abouzeid —f'u*l.{:-rﬂq:n:an

ThE st ( Chg@ er

e —— —————

| Summary of the novel A semi- -autobiographical | book about Aicha and

" her struggle for identity in the post-colonial
permd from adolescence to adulthood, telling

" about traditions, male-female relationships,

women's change after independence and other

m::a} prachﬂes

e ———— B m———

Flashl:m:ks anecdﬂtes and munﬂlmgues

e A

ertrng sl}rlE

2. Students match the f::rur parts of the review with the corresponding titles.

Key: . et ” Bl Y Lt

r
|Part A : 3 PartC: 4
PartB Pat D : 2

e

3. Teacher asks STLIdEﬂ'lﬁ 1o think of a few novels or plays that they oy have studied durmg high
school and complete the chart with information about one of those books.
4. Then, he invites them to write a book review using the information from the chart.

B
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One of the most important learning strategies is thinking critically. Teacher explains to students the -

importance of this technique in organising their learning.

1. Teacher invites them to read the characteristics of critical thinkers, understand them and, then,

evaluate the arguments and ideas given to see if the y are valid and logical.
2, Students read the arguments and find out the implicit assumption.
3. Studenits think critically and explain to their partners the commaon mistakes in the two statements (a-h)
4. Finally students read the puzzle and figure out the answer,

Key:
'his son

Teacher tells students that the answer appears on the same pape, but it is written in reverse at
the bottom corner of the page. 3

EXPLORE CULTURE? 23 (TSGR s ey ey

et e, g A A il 5 e
5 d [ s iy Ee LEY ey b e R o
;\.:'Ji-.‘.'. v a i Lot S ot e Pt S R et B e :‘.-...__-..-.!."" ]

1. Teacher invites students to read the paragraph about women steren;r}rpes and answer the
questions.

2. Students come up with as many stereotypes as they can as well as proverbs and sayings
that underestimate the role of women in society, either in English, French or Arabic,

- Teacher, then, reminds students of the bad effects of these stereatypes in blocking women's
advancement. Therefore, they should combat them as much as they can in their real life, -

3. Students tell some proverbs or sayings about the role of women in society.

Teacher encourapes them to discuss what they come up with,
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Unit 1-5

Dear Editor,

In the previous issue, you argued that disabled people have no reason to complain. You
claimed that they enjoy the same rights as the other normal citizens. You may be right at some
point. But, the situation of the disabled is still far from being perfect.

My name is Alice and here is my story.
1. When | left university, most people weren't bothered by the fact that disabled people often
couldn't find jobs. Anti-discrimination laws relating to disability were only intraduced in
1996. But | managed to find employment as a computer programmer and worked my way
up. After 10 years, | did an MBA- a business qualification- but then | couldn't get work because
of the economic depression in the early 1990s. | got so frustrated at being beaten up by people

who were less qualified than me. One company turned me down, saying their building ™

wasn't suitable for someone in a wheelchair. But when the person they appointed didn't work
out, they came back to me. | was short of money and in an urgent need for work  but 1 didn’t
take the job. The building hadn't changed, so what suddenly made it suitable?

2, Eventually, | set up a small business with my sister, a legal adviser who also used a wheelchair.
| had four good years before moving back into the commercial sector. Then, | saw the Railtreck
job advertised, went for it and here | am. My role at Railtreck is to improve the train service so
that it would be easier for disabled people to use trains, As a wheelchair user, | understand how
it feels to be abandoned on the platform.

3. Nowadays, employers are less likely to discriminate unthinkingly. However, discrimination
still exists although it is difficult to pinpoint because no one wants to be prejudiced. They
wouldn't turn your application down in a frank way. They prefer to point out potential problems,
saying such things as “Where are you going to park?” and “We have heavy doors or high stairs here.”

4. | don't think there's anything special about me, but | hope I'm making life easier for disabled
people. The future will be brighter for all of us as anti-discrimination laws are being
implemented and public places have become more accessible for disabled people.'m

confident the description “nomal” will one day be broadened to include us as equals in socjety.

With best regards
Alice Maynard

(adapted from Women's Own 2002)

L
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I. COMPREHENSION: (15 points)
Read the letter and answer the questions.

A. Which one of these three questions has Alice answered in the text? Tick the correct option. (1 point)
(3 How has your handicap affected your career?
d How did you become a handicapped person?
d What advice would you give to disabled people?

B. Reorder these stalements according to the sequence of events in the text,
Write the suitable number from 1 to 6 in front of each statement. (3 points) 0.5each

(4 Alice started a family business.
0 Alice left university,
L Alice found a job with Railtrack.
0 Alice was denied a job because she was handicapped.
0 Alice got a second degree.
1 Alice was offered a job but she turned it down.

C. Are these statements frue or false? Justify. (4 points) 1 pt each
1. Alice is a proud person.

2. Alice is the only handicapped person in her family.
3. Alice thinks the handicapped are nowadays treated as normal people.
4. Alice is optimistic about the future of the disabled.

D. Complete this summary with reference to paragraph one. {3 points) 1 pt each
In spite of her handicap, Alice was able to |

. But during the 1990s depression, a company Elalr‘ned that ll‘lﬂ}-’ cnu[d not Empln}a

Alice because ..........o.covrrmrnisenies el (B 2B AR G T R s
However, the real reason Was .............vveeieeveeennreennes
E. Find in the text words or phrases that mean nearly the same as: (2 points) 0.5pt each
1. got a higher position at work (paragraph 1) =
2. established, created (paragraph 2) =
3. 1o find or define exactly (paragraph 3) =

4, sure; convinced (paragraph 4) =
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F. What do the underlined words in the text refer to? (2 points) 0.5pt each
1. they (paragraph 1) = ......
2. it (paragraph 2) = .........ocoveennn,
3. they (paragraph 3) = ....................
4. us (paragraph 4) = ............

Il- LANGUAGE | (15 points)
A. Replace the wrong words in this paragraph with correct alternatives,
Write the correct alternatives in the hoxes helow, (2 points]

Women certainly play important roles in society. However, they are still deny ma ny of their
rights especially in developed countries. So, more legal have to be made so that women can
improvement their status.

\Wrong word ! deny ! developed | legal - improvement

—

;Currectalternative i i L ket e

B. Fill in the blank an appropriate word from the list (3 points) 0.5pt each
(ineffective - measures - provide - effect - century - sewers)

L 1 NS » Brazil saw a population boom in its cities, making it mare

LTl O basic necessities like drinkable water and ............__

in poor areas, Environmentalists complain that the povernment’s reactions were slow and

............................. But officials ask if it makes sense to discuss antipollution ............c.........

and the greenhouse ...............o...o...... when families go without food and medicine.

C. Match the words (1-2) with the corresponding definitions (a, b). (1 point) 0.5 each
1. genius a. the ability to start and implement a plan or task
2. initiative b. natural ability or skill in a particular subject or activity

D. Put the verbs between brackets in the correct form, (3 points) 1pt each
1. Stricter antipollution methods have to LN icicsnipee mn b B
2. You're late again! You should (take) ....................._ a taxi.

3. Salah (set up) ............... his own business long before he actually retired.
E. Fill in the blanks with an appropriate word or expression from the list. Pay attention to punctuation.

(3points) 1pt each

nevertheless - therefore - although - as well as - because - even if _ :

The National Initiative for Human Development aims at improving the social ........... the

economic status of the population. It is the project of the entire SOCIElY. ....ve... , the state,

political parties, NGOs and individuals must collaborate to achieve this end. It is a big
challenge, indeed, ............, - WE can surmount it with strong will and good povernance,
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F. Complete the following conversation, responding to the prompts between brackets. (3 points)1pt each
You: (You ask Peter about his opinion regarding the use of humour at school.)

- WRITING (10 points)

Write a descriptive paragraph about a person who has managed to succeed in his‘her
studies despite histher handicap.

Key to global test covering units 1-5
I. COMPREHENSION: (15 points)
A. : 1 point
How has your handicap affected your life?

B. : 3 points; 0.5 each
1. Alice left university.
2. Alice got a second degree.
3. Alice was denied a job because she was handicapped.
4. Alice was offered a job but she turned it down,
5. Alice started a family business.
6. Alice found a job with Railtrack,

C. 4 points; 1 point each
1. false 3. false
2, false 4. true

D. 3 points; 1 each
... find a job

... because their building wasn't suitable for her

... that she was handicapped
E. 2 points; 0.5 each

1. worked my way up 3. pinpoint

2. set up 4. confident
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E 2 points; 0.5each
1. the company '
2. job with Railtrack

3. employers
4. the disabled the handicapped

Il - LANGUAGE (15 POINTS)

A, 2 points; 0.5 each
denied  underdeveloped  laws improve

B. 3 points; (.5 each
century provide sewers ineffective measures effect :

C. . 0.5 point each
1-b 2a

D. ) : 3 points; 1 each
1. have to be implemented

2. should have taken
3. had set up

E. ' 1 point each
as well as  Therefare MNevertheless

F. 1 point each
Teacher accepts all appropriate responses,

- WRITING (10 POINTS)

While scoring writing these criteria should be taken into consideration:
1. Relevance of content to the topic (3 pis)
2. Appropriateness of vocabulary (2 pts)
3. Coherence and cohesion (2 pts)
4. Accuracy of grammar (2 pts)
5. Mechanics (1pt)
22



Standards, Competencies and Skills

Interpersonal Communication
5 learn ways of defining
» discover and practise expressions of complaining and apologising

Presentgiional Communication
+ talk about cultural issues and values
» write an informal letter about cultural specificities

Interpretive Communication
» Listening: listen for specific info in a mini-lecture, listen and match
# Reading: browse texts, read and compare

Language Development
» study phrasal verbs

» broaden lexicon about values, traditions and values across the world

Learner Training
» explore ways of keeping record of one’s learning

Cubtural Awareness
» compare and contrast Jocal manners and foreign ones

Project
» prepare a PowerPoint presentation
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Students describe and comment on the phoio which i::ls youths from different countries and fuhufes "
Students think of values the photo suggests: tolerance, coexistence, peace, co-operation ...
The poem introduces other values: democracy, respect and brotherhood.

Teacher may elicit from students other values and their antonyms.

NDYOURVOCABUHARY: S & jemr g nig s

1. "Value' is a poly-word; it means different things in different contexts. The teacher is recommended
to have students grasp the different meanings of the word through the dictionary entry given at the
outset of the vocabulary section,

To demonstrate whether students can actually differentiate among the meanings of
‘value', teacher takes them through the sentences (a-j). Students match “value’ in each
sentence with its adequate meaning in the dictionary entry.

i _a_EI R e g S E_'E;._h_-]__..i-.i “i;1 s .

i i gt

2, Students examine the list of values and assort them into two categories: values they are
familiar with and values they are not familiar with.

3. Then, they do the matching exercise.

Key: '

S B R IR I R YT 01 ool Gl .
ool Ml okt v st s A e e SN
4. Students match the given values with their antonyms.

2 h¥ e§ di w2 f] g8 1|

The picture and caption may serve to raise a discussion later about ways we can promote and
propagate tolerance among different cultures,

5. Students complete the paragraph about criteria of universal values, using the words in

the list. Key:
acieia b.appropriste  c.suiable d. backgrounds. )
e, circumstances f. community g. nations |

A A T

6. One gmd way to learn xﬂcabulaﬁr is through collocations. Exercises 5 and 6 target this end.
Students form collocations with words from the two given lists, and place them in the gaps.

7. Key:

:_EI_'UECEdUEET.Inn—l:L_CUmmDH good ¢. moral obligations ST

% d. cultural diversity e. culture shock f. global citizenship

Stuclents survey the “p-i-&uré,._c}éfine global mtuzensl'upa_nﬁj_gggtzvaﬁm achieve it.
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Get mmlvad
To introduce the concept of “culture shock” and get students actively involved in the activity, «
teacher deduces from them problems that a person may encounter when moving to another country,

Teacher presents any difficult vocabulary to help students understand the texts. .

Students talk as well about the possibility of integration in a foreign country and related issues. "

Listen and discover
1. Students prepare their definition of “culture shock”, listen to the mini-lecture and compare
how the lecturer defines the concept with how they define it.

2. After listening to the whole lecture and determining how many stages culture shock
has, students take notes of the characteristics of each stage.

3. Key:

Stagﬁ t}f r.:ulturl! Ehuck Characterlsttcs

Ep— S car me e s —— e E—

:The discovery stage The individual has a desire to Explnre the new culture, - ,

| The resistance stage | ' The individual rejects or pulls away from the new culture.
The immersion stage  The individual gains more self-confidence. .
The adaptatmn stage The mdmdual feels very much at ease.

4 Students listen and take notes of feelmgq 1he mdwrdudl experiences during each stage.

- R R eV R

| The first stage ——= enthusiasm  The third stage ——» assurance
- The 5er:(md stage ——> nt:slalgm The fourth stage ——> cnmfuﬂ

5. Students listen to the mini-lecture and do the multiple choice exercise.

.'i 5 c.l d I e.’E 5

e i —_— L s — _ e -

f. In the final listening task, 5tudt3r‘|15 EJISCLISS the 5uggr;'qled ’[tﬂE‘S and agree on the most
appropriate one. TI"IE}’ should justify why or why not each of the titles would be appropriate.

Have your say s
Relating the concept of “culture shock” to real life, students tell their mates about the case
of a relative of theirs. Things to be mentioned are: what problems hefshe faced in the foreign
country, whether he/she succeeded to adapt, and how hefshe succeeded in doing so.

=
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Culture Shock

A lecture
| Listen to this lecture on culture shock , given by a university professor.

Well, lef's start by a brief defirmition of “culture shock”. We can define it as the physical and emotional discornfort
orte suffers when coming to five in another county or a place different from the place of arigin. This term expresses |
i- the lack of direction, the feeling of not fpowing what to do or fow to do things in a new enviromment, and not ;
fpowing what is appropriate or inappropriate, :
Livirg in a new countny can be hard but sometimes you just have to adjust to difficelt situations.

.i Generally speaking, we could say that there are four stages to culture shock, First of all. the * discovery stage”. Uh, |
| te the visitor, evenything seems new and umesual- the food, the surroundings, the buildings. And it produces o |
feeling of exciternent to be in the new enviromnent - a desire io fook arousd fo experintent, to explore the new
culture. In this stage, the individual feels involved in some Kind of famtastic advenmre.

The second stage is the “rejection” or “resistance stage”, where the newness wears off. and the visiter sees the
courtry from a different fight, and often begins to criticise the county, the i fe. and the values of the people. This
period of culture shock can be very difficult and lead the individual fo reject or pull away from the new culture,

The thind stage, we could say, is called the “imumersion stage”. This is when the indipidual establishes a courageots |

contieclion with the new enviromment as he begins fo reafise that things are not so bad i the fost culture. The |
| things around him become mare familiar. He therefore gains more sel-confidence and usaally becomes stromger |
 because he can takg care of hirmself in the new place. Things are stifl difficuft, but the individual feels e can survivel

And the final stage, we could say, is the “adjustment” or *adaptation stage” when the individual adapts fo |
conditions in the Aost country and becormes used to the new situation, He becomes mare carmfertable. He begins to |
feel at hame and enjoy fiving in that foreign country, He feels verny much af ease, indeed 3

Define your Concepts! .
Students recall what expression the lecturer introduced the definition of “culture shock”,

Students match the given concepts with their definitions- the purpose being 1o introduce
expressions used when defining.

e SN
a3 b. 1 .4 d5 e, 2

Students pick up defining expressions and put them in the chart,
Students place more expressions in the chart,
In the practice session, students look up the suggested concepts in their dictionaries and

use the expressions they have learned to write complete definitions.
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Complaining / Apologising

Students read the exchange and answer the comprehension questions to get introduced
to expressions of complaining and apologising.
Students fill in the chart with exponents of the targeted functions.

Students write small exchanges about given situations and rehearse them with their peers.

Get involved

Students study the stereotypes and comment on them,
While discussing those impressions, students either confirm or refute them.

Teacher also asks students about the reasons that make people have wrong impressions about foreigners
and foreign cultures,

Read and discover

Students try to guess what the two stories are about. Guesses are to be based on the discussion, the
introduction and titles.

After checking their guesses, students skim the stories and find out the authors’ countries of origin anc
host countries. Then, they complete the table and find phrases which support the given ideas.

Then, students complete the diagrams with values mentioned in the texts.

Key:

hﬂS{]-iTEI“I}' ................. \ / .......................... !l:llE'l'-aﬂ'L'E'

Some cultural

: i MErsi
values in Morocco B¢ v

-------------------------- compliance with one’s commitments

Some cultural
hﬂSPIIEIiﬁ':.I‘ e i values in the s fﬂﬂlil}' life
Dominican Republic

Students add more cultural values to the diagram about Morocco.

Have your say
Students compare and contrast the Moroccan and Dominican cultural values.
Then students describe the two photos and say what values they suggest.
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STV GRAMMAR TR Essmsant sy SHITREETS

1. Students reacl the passage, answer the focus question and then extract the phrasal verbs being defined,

2. Teacher may refer students to the Phrasal Verb Glossary at the end of the book. This would help
them do the exercise easier. Key: :

- a. apply for b.tumed down ¢ fillin

d. find out e. pick up f. looking forward
3. Students read the 1.i-iZ1.,';. for undérﬂaﬁﬂing phrasal verbs. Teacher m.a].f provide more examples,
4. Students replace the explanations with phrasal verbs from the list. Key:

a. handed out b. jotted down . look up
d. put up with e. dress up f. dine out
g longing for h. write down i. hand in

5. Students fil in the gaps with appropriate prepositions. Key:

;a; in b. out c. into d. out e, of

. down g up h. up i up j. over

6. Teacher provides students with clear context to explain the given phrasal verbs. Key:
al T i e. 10

f.6 B 5 h. 3 i 4 j 9

7. Students do the multiple choice exercise, Key:

Ab  Ea C.c D.b E.a
PRACTISEWRITING =~

Prewriting

Students read Mary's letter and find out her worries and enquiries. Then, they answer her questions,

This may serve as an oral preparation to the writing task.
Draft writing

Students use the given framework and prompts to write a reply letter,
Editing and final draft

Editing here is two fold: self-editing and peer editing,

In the beginning, students distinguish phrases used in informal letters from those used in
formal ones, This is done through the two exercises given,

Later, swap and correct each others’ letters.

'.5T.UDT-5H|LL5'- e T e Ep o

The skill suggested in this unit aims at enabling students 1o keep records of the things they lear at school
or outside in a well-organised way. Techniques suggested are: notebooks, blogs, joumals and portfolios,

Students exchange their personal experiences and preferences,
SR



Students Ieam about gond Emd had Manners fur Indmna The purpose is to drsmver cultures different
from their own, compare and contrast their own cultural beliefs and practices with foreign ones.

Then, teacher entrusts students with a net search to explore the similarities and difference between Indian
and Western manners. Some web sites are suggested.

NORK OUT YOURPROJECT -+ L Ui
Students read the introductory paragraph and come up with examples of festivals which celebrate

woinen in Morocco and elsewhere. The teacher’s role is to encourage and monitor students’ work.
Students have the choice to work on the suggested projects.

CHECK YOUR PROGRESS UNITS 5AND 6~

- a.suitable e. priority
b. female f. gender
c. governed g. equal

d. patriarchal

2.
A PO TR oo e, (1~ BRI T ) . S T S T
Bt st e R Alonganithithal, e
s om0 R L R A 6 RHE B H B0 S8 0 S i A A B RS R A o o
Wi isincnndina T i s T T ) SO SR s S
B s L s cra e s ey FHOAWENES, i smba il
T In spite of WAl G i
3.

a. The year of the Elephant was written by Leila Abouzeid.
b. Some outstanding have been awarded the Nobel.
c. Women should be helped with the housework.
d. Rural women situations need to be improved.
e. Dinner is being cooked.
f. New-Fashioned caftans have been produced.
g. First women graduates will be given scholarships.
h. 5killed women should be given more jobs.
i. A show is going to be performed by Rachida Khalil.
| K. Argan oil cooperatives have been set up.
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Standards, Competencies and Skills

interpersonal Commuounication

* leamn and practise how to ask for and give advice
+ sugpest ways of preserving the environment

Fresepfutionsl {ommuonicaion
+ talk about issues related to citizenship
" apply for voluntary work

Isterprelive Communication
* Listening: listen to a song, listen and guess, listen and discuss

| + Reading: read and contrast, read and distinguish canse from effect, read and
i!| : draw conclusions

Langaage Developieni

* leamn how 1o report statements, questions and commands in the present and past,

i * extend vocabulary on citizenship
i
| bcarne tradiing
| * learn about the importance of studying in Eroups

Culinral Awsrenoss

* explore British culture



The intraductory page can be exploited by teachers to introduce the topic and theme of the unit,

Teacher invites students to survey the page looking at the title of the unit, the picture and the
poem. This is an apportunity for the teacher to review and introduce vocabulary related to citizenship.

The picture symbolizes peace, world wide cooperation, clean environment, world citizenship,...

Teacher invites students to read the poem and relate it to the picture then react.

T T T— T L U
- XPAND ¥C iN] b B B R T B e e Ry o7 IX AT e R
N e AR e S A T e i T8 e e L ey 1 T SR B it e e B T

1.Teacher asks students to go through the list of

rights and responsibilities and helps them wit
any difficult vocabulary. '

Students classify the items and check in groups their classification then discuss in class their
lists. Teacher should be flexible with students’ answers as there is sometimes overlap between
rights and responsibilities.

2. Students read the definitions and try to find out the corresponding word or words then
check their answers in the table in task 3.

key: el i o e S s s il
a. volunteering b, sacrifice ¢.NGO d. lobbying e. censorship f. charity g. community
%h. globalisation -i: human rights |. trade union k. responsibilities 1, rights m. citizen

B B S T
‘H: P ':-.'_""j.r. EE%'ﬁ i Pl
A O A o P

1. Teacher involves students in the topic of the song (citizenship and environment) by asking
them questions on responsibilities in polluting our environment and ways of preserving it.
He/she can also ask them about their favourite singers and if they know Ben Harper or

another committed singer.

2.3. Students survey the song by looking at the words in bold letters and predict the topic,
Fhe teacher can link this task to the previous discussion.

Listen and discover
4. Students listen to the song and check their guesses.
3. Students listen for the second time and fill in the missing words.

Teacher encourages students to memorise parts of the song and compete reciting it.
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Missing words:

time, inimrtant, ear, blind, hear, mister, taking, enough, enough, enough, much,
help, trying, look, mister, taking, enough, enough, enough, enough, much, heaven’s,
late, saved, gave, mister, taking :
Have your Say
6. Teacher initiates a discussion based on the suggested extract. Teacher can lead students
to criticise those who think only about saving money without helping others and being
active citizens.

Advice please !

1.2, Students read the imaginary dialogue where Mr is asking for advice and the singer is
giving advice. They should notice expressions of asking for and giving acvice and underline them,

Key: wWhat do you think | should do? - What would you to in this situation? - What do you sugpest! .
Maybe you should... - 1 think you should... - If | were vou, | would... .

3. Students then complete the two dialogues and act them out in pairs.
BEADANDLERRN Tt o
Get involved

1. Teacher brainstorms students on citizenship and write ideas on the board. Then he/she
asks them to define citizenship in their own words

2. Students read the definitions provided and compare them with their awn.
3. Students give examples of citizenship acts, organisations, associations, foundations, ..
Read and discover

4. Students skim the text and take notes to fill in the chart and to compare the situation before
and after the school was built.

5. Students look in the text and find out words or expressions that mean the same as the
underlined words. :

6. Teacher asks students comprehension questions and/or refer them to (uestions sugpested
in the textbook.

7. Students study the pairs of sentences and distinguish ‘cause’ from ‘consequence’.
Teacher can help them by asking questions beginning with ‘why',

KeY: The majority of the children in that village had never seen a schoal, —= Consequence
Al a very young age, most went to work in the countryside. —» cause g

The teachers had to show the children how to operate the faucets, —» consequence |

They had never used a waler tap, — cause !

Have your Say
Students study the table showing British students’ opinions about citizenship and comment on them,
They can also conduct a survey in class and compare their opinions to the ones in the table.
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STUDY GRAMMAR

He asks me if | can do it. ;

1. Students first classify the sentences in the three categories (statements, commands, and questions).

2, Students notice how sentences in task 1are reported. The objective here is to lead students
to infer how to report each type of sentences.

3. Students report the sentences in the present.
' a.The quote reads that responsiblity means being in charge.........

b. Students ask their teachers what faimess involves.

c. The teacher replies that faimess involves issues of equality and impartiality.

d. He always tells them not to judge others without prior knowledge and to judge them,

- only on their character, abilities and conduct.
‘&, My friend wants to know if | wached yesterday’s show about citizenship.

He told me...
1. Students read the excerpt from Kofii Annan's speech, notice and study how it is reported in the past
Then, students fill in the table with changes from direct to indirect speech.

Key:

~ Reporting Verbs.  Direct Speech Indirect Speech
said s Wt
have had
added have achieved had achieved
stated can could
clcieiad remains remained
e t;rz:{:rm-t :I‘}:Z :Sllnwmg day / the day after
declared ago ‘hefore

2. Students practise reporting statements, questions and commands in the past.
Key:

‘a. A member of an association told the volunteer to fill in th application form to become a

i member,

'b. The volunteer wanted to know how he could help in sensitising peaple to become good
citizens.

€. He advised the audience not to underestimate voluntary work.

d. He reported that a lot of people had participated in the campaign.
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e. Ann told Betty that she w-nuld participate in a c{u'uference on CItIIEﬂShIp
| 1. Betty asked Ann whether she was invited there.

g- She wanted to know how lang she was going to stay there,
h. She begged her to i:nﬂng her a -:u-p-,r the annual repmt

1. Teacher makes sure students understand the ad by asking some cnrnpreimrmm questions
and/or presenting vocabulary items like: welfare, launch, .

2. Teacher goes through the application form to check if students know what is required
from them in each rubric then invites students to fill it in.

3. Students exchange their applications for com parison and editing and teacher goes
around monitoring their '.-mrk

hi‘smﬂf"iﬁlliﬁ-wrie S s e LEme

'*'m'..-_' ek S S T T “ \' i

Teacher asks students al:mut their pI'EfEEI'Ed way of Slud}flﬁg and ﬂb{lui Broup srudy-He.Fshe

can use the proverb in the title. Teacher notes on board advantages and/or disacvantages of
group stucy,

Students read through the tips on group study and ask their teacher for any difficulties,
Teacher can help students form groups of study for the Baccalaureate exam.

i i =k .-_... it i :-L i .'- :,- '.'!?;'
e e e o eyl

Teacher encourages students 10 do a search to know more abau Hnnsh culture and way nf |le
1. Students match the famous monuments in England mth appmpna!e iegend5

Key: . Tower Bricge in london ;3 Big Ben 3. Windmill i in Ess;.;: -

¥ SRR L =L Zant e NG L o %
2, Students tn:lc the mrrecl‘; answer ar answers
H’E}r: e . T — e e el L e e e — e e T
1. me:e 2 Engiand and Scudand
3. 1969 4. Get a collar with the owner’s name and acdress |
3. One year 6. Thames
I 7. Oncford 8. Conservative and |abour
L 9, The beatles 10. Stratford-on-Avon
3 . 3. Students write a legend describin 2 the three pictures, )
i . i a. Manchester United football tam b Fish and Cﬁi;;;_q- C. Ba_gp_lpa_ -

i
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Standards, Competencies and Skills

interpersonal Communication

» practise ways of responding to news items

Preseptational Communication
» discuss the relevance of international organisations
» wrile a formal e-mail

Inierpretive Communication
» Listening: listen to a speech, listen and guess, listen and take notes
* Reading: read, extract and organise information about international organisations

Langoage Developmeni
» learn and practise ways of linking sentences
» enlarge jargon used in international affairs

Learner Training
~ © boost one’s memory skills

Cultural Awareness
* lean about and discuss different people’s attitudes towards the UN

Project
+ design a poster

B5




Pefore starting this unit, the teacher is advised to ask students to do a net search about famous
international organisations,

Students try to identify the intemational organisations whose logos are in the introductory page.
Teacher may question students about these organisations’ missions and fields of action,

Teacher should lead students to the following ideas: establishing peace in the world, propagating
co-operation and solidarity, solving international conflicts, combating epidemics, facing disasters ..,

Koffi Annan's quotation is shout the importance and relevance of the United nations. It may
be a good start to talk about the role the UN and other international organisations.

Teacher exploits the introduction to elicit, review or present any vocabulary item that may be
needed later.

R e L A L o

€ given acronyms stand for,

1. In the beginning, students try to figure out the organisations th

" @ —The Uniteg Nations
b—The UN Educational, Scientific and Cultural Organisation |
¢ —The UN Children’s Emergency fund - -'
d—The UN High Commissioner for Refugees
& — World Health Organisation

| T —=Food and Agriculture Organisation !
| 8 —= International Committee of the Red Cross/Crescent
h —= Transparency International

| —= Amnesty International

e e

2. Students, then, match the given organisations with their concerns,

L I e s Wit A e (i et e e
’r-z et e e B e T B | 1% B ]

e T S e e _

3. To get acquainted with international organisations’ jargon, students classify the terms given
into the suggested categories, :

Key:

I_ﬂﬁ[;JEE_pDREEP';;I}H_dEth; diplomat vice presiﬂe;t_::;raas;iuna' ];
ambassador  secretary general :

Documents:  charter  resolution report  declaration  constitution
Establishments: assembly general headquarters congress court council

=
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4. Students match the words with their definitions.

L ORI i S M IS, B, S o
|EI-—-l-4 b —= 3 C—h-.z d—h-1 E—l-fr f-—l-5

5. Studlents mmplple the paragmph about the UN with words from exercise 4

Key: I R Y 125 5 ey e A i
' a — charter b —» bilateral o dlpluma::}r 1
| d —= violation e — sanctions f—= court

b. Students complete the |-:|_a-ra-g_r;i1h about ﬁmr_uast}r i-nte.rnatinnal, u-s;ng the words in prﬂvlded list.

[(f}r; e PR T P e L L

| a—> campaigns b —= founded c —= headquarters
- d—= network g —= dﬂnatmns f —= lobbying

‘lmEiHAK AR ""‘F-ﬂ:-'ﬂ:'-‘ =""-."e.*“_.. Lo

Gl:t mwlved
1. Students talk about the United Nations Organisation, its objectives, its date of foundation
(1945) and its previous and current secretaries.
Much of the information to be elicited here has already been provided in the introductory page.

2. Teacher ﬁresems any difficult vocabulary to help students understand the listening text.
Teacher may ask students what things a farewell speech would contain.

3. Students make guesses about how long Koffi Annan served as a UN secretary general and
how many lessons he learned while in office.

Listen and discover

4. Students listen to the speech and check their guesses. Then, they complete the given chart
with information from the speech. :

5. Teacher should not require from students to come up with the original sentences Koffi
Annan says. What is important is whether students have grasped what he wanted to say.

" lTIlI! 15t |EEEDI'I" Security for some cnuld never bE achleved at ihc- ExpenEE nf
insecurity for others.

The 2nd lesson: Global solidarity is both necessary and possible. |
The 3rd Iessun Development depends on respect for human rights and the |
' " rule of law. |
The 4th lesson: Governments must be accountable for their actions. i
The 5th lesson: We can achieve these goals only by working together through |

the UN. i
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6. After listening to the whole speech and determining the lessons Koffi Annan learned during
his experience as the UN secretary general, students take notes from the speech to complete
the given sentences.

Key:

|@—- genocide, war crimes, ethnic cleansing and crimes against humanity
| b—s stable and secure

| C—= common humanity, and the belief that human dignity and rights should be protected

.! d—= commercial corporations, charities and pressure Broups, labour unions, philanthropic
' foundations, universities
e—= the unique instrument we have

7. Students listen and pick up from the speech phrases that support the given statements.

Have your say
Teacher reviews the principles Koffi Annan talks about,

Students say which of the principles is the mast important. Of course, they have to provide
justifications,

Students come up with other principles that need to he promoted world-wicle,

Good News! Bad News!

Students retrieve from the Conversation expressions used to react 1o good and bad news, Then
they fill in the chart. :

_. 'I'arﬁh'efrsrpﬁii of S‘SE}'FJ ﬁWﬂ‘N’ 'U‘if_pm'éms Surﬂdr}.- ﬁaﬁﬂ_:;af Lt
Cadies and gentlemen, good morning, 5
|

 Today [ 'want to talf, to you about five fessons which I fearned in the 10 years diring which T fad the difficult . |
Job of the secrefany general '

You will see that etlery one of my fioe fessons britsgs me to the conchusion thar _ leadership is no fess . needed |
tow than it was 60 years age. |

My ﬁr.ﬂ' [esson is that in today's world security of every one of s i finked to that of everyone else. .. Securiy |
Jor some could never corse or e achicve al the expense of insecuerity for athers. Securify must be collective and |

| indivisibl : 5

- e— e e e —



-Hnn"]' would add that this responsibifity is ot simply a matter of states being ready to come to cach other's aid
when attacked ... It alsa includes our shared responsibifity to protect papulations from genocide, war criznes, etfinic
| deansing and crimes against fumanity....

My second lesson is that we are not only responsible for each otfier's security but we are also responsible for
i each otfier's welfare . Global solidarity is both mecessary and possibile. .

it s mecessany because without sofidariny no seciety can be imuly stable, and no one’s prosperity mufy securs. It is
ot realistic to think that some people can go on deriving great benefits from plobalization while billions of their
i fellow faman beings are left in abject poverny, ar even thrown into it. We have to give our fellow citizens, not only
- within each nation but in the global commamity, of feast @ chance to share in OuT prosperity....

: 'H.y third lesson is that . develapment .. depends on respect for fuman rights and the rule of faeo.

| Our world continues fo be divided -- not onlyy by economic differences. but also by refigion and culiere. That is not

i itself a probless. Thtoughout Ristory fuenan fife has been enriched by diversity, and different communities have
learnit from each ather But |f our different commamities are fo five together in peace we must stress also what wnites
sz our corterman faimanity, and our shared belief that fuanan digrify and rights should be protected by faw.....

My fﬂu rth lesson -- dosely related to the last one -- is that pavernnents must be accountable for their actions

it the international arena, as well as in the domestic one. '

Today the actions of ane state can often bave a decisive effect on the fives of people in otfier states. (o, powerful
' states (have) a special responsibifity to tafe account of global views and interests, as well as national ones. And
: today they need to take inta account alse the views of what we call“nov-stare actors”. [ mean commercial comorations,
| charifies and pressure groups, labour ursions, philanthropic foundations, universities - all the jriad forms in
. which people come together voluntarily to think about, or Iny to change, the world,

My fifth and final lesson derives certainily from those otfier four. We can only do all these things by

iururl;'jrg togethier through a ultilateral system, and by miakjng the best possible use of the umique insrument
{we fave), mamely the United Nations. '
| My friends, we have achicved rmuuch since 1945, when the Usited Wations was established. But much rermains to |
e done to pur those five principles into practice '

:Tﬁml'.’_ynu veny raach,

Get involved

Students vote for the party which should watch over peace and well-being in the world.
A debate should follow this vote to discuss the issue and exchange arguments,

[afu]



Read and discover

1. Students study the pictures and find out the international problems they sketch,

i This task is meant to introduce the issues and concems which international organisations
care for.

2. Students go over the four passages to find out the organisations that should be implicated
in the situations depicted in the pictures,

3. Students complete the chart with information about the four international organisations,

Key:
| Organisation | Foundation Mission | Financing |
. 1 Greenpez_urce 11971 - iSafeguarding the environment | Individual supﬁnrters |
: 2. ICRC {1853 \Humanitarian aid and protection Voluntary donations
|3.UNICEF  [1946 Caring for children world-wide | Donations, partnerships... |
} 4.7 i.i 993 | Fighting corruption ' Individual supporters !
% 4. Students, then, complete the given sentences from the passages.
Key:

a-» it wants to maintain its independance b —s victime of war and armed conflicts
| C—health, education and protection d — governments, civil society and media,

5. In the fast task, students ry to guess the meaning of the compound adjectives. Guesses
should be based on context and word structure.

Have your say

Students express their opinions about the ways intemational organisations use to raise awareness

world-wide,

1. Students read the paragraph abo

Key: | a 4 b. 5 c,ﬁi
i dl- z e, 3 f-. T |

el SECR e P |

2, Students read-ahwl mﬁ-ﬂirhpnrtance of linking words in writing. They also explore the wses of a

selection of the most common linking words. Then, they move to practice.
Key: (Exercise A)

a. because b. Although  c. despite .
d. consequently e. such as E
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KE}' (Exercise B)

e e s e o

a Desp:te hemg |II|teratE, Jamal is a memhar S ©
b Because he is respected by all his neighbours, they choose him ...

:: Although many organisations denounce ..

' d. Some pﬂﬂp'E aren't volunteers in any NGOS. Yet, the:.f he}p

e .. Whereas ...

1s 2 o Therefme rmwrk is miuntar}r

Prewriting

Teacher asks students to read the Internet advertisement about the campaign on education
and answer the two comprehension questions.

The advertisement solicits emails from people to the United Nations. The purpose is 1o lobby the
UN to care much more about education throughout the plobe.

Teacher encourages students to support this campaign and address an email to the secretary
general of the UN,

Draft writing

Students use the given email frame to send an electionic letter to the E-EUEI:EI":.-' general of the UN.
Editing and final draft

After writing their first draft, students edit and correct their emails through the checklist given.
Teacher may resort to peer comection instead.

The aim of the skills suggested in this unit is to help students improve their ability to memorise
what they leam. Techniques suggested are: using acronyms, word chains, and mind-maps.

Students practise the technique of mind mapping by applying it to one of the four passages

about international organisations,

Students study the information provided in the graph.

The graph summarises a survey about people’s attitudes towards the performance of the
United Mations.

Teacher is recommended to present dﬂ'ﬂl:u[t vocabulary items like: broker, equal footing,
double-standard, etc.

i
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The introductory page can be exploited by teachers to introduce the topic and theme of the
unit. It can also serve as a starting point to introduce key vocabulary.

Teacher invites students to survey the page looking at the title of the unit, the different pictures
of science and technology branches and the poem,

The poem shows that technology has both

R R T T BT EE Rt e Tt BEa ey
o T L AN T :‘-L'.-.'-'.-'_ L Wl LR
af "":.‘I.'Ei'ﬂ:"l.;l.:"ﬂj:-'l-j el LA ey T TR e e 1,

positive and negative impact on human hefnﬁs.

1. Teacher writes the two words ‘science’ and ‘technology’ on the board and asks students

if they are different or similar then elicit from them some similarities and/or differences
by focusing on examples,

Students read the four definitions and complete them with the words ‘science’ ar ‘technalogy’.
Though the two words averlap in meaning, the main difference i that science focuses on
general knowledge by investigating natural phenomena whereas technology focuses an
designing tools and systems for practical purposes. Technology draws on science and
contributes to its progress. "Technology is applied science’

2. Students read the four definitions and underline the key words in each definition,

Key:

Ltechnology 2. science

3. science

4, te.chnulug}-r__é _

3. Sudents il n the word map with branches o science and technology. Remember that
some branches may overlap between science and technology.

' Branches of science: mathematics, physics, chemistry, biol , astronomy... |
 Branches of technology: robotics, biotechnology, communication, engineering. .. |

eyl T ——

4. Students label the piEtl.:IrE-. of inventions. This is better done in groups and corrected in
class. Students might come up with other correct [abels (camcordler instead of digital camera for instance,
Key:

| 1. digital camera, 2. palm computer, 3. web cam, 4. jet plane, 5. mp3 player, 6. Intemet,ll
7. game controller, 8. satellite dish, 9. scanner, 10. vacuum cleaner, 11. computer, |
12, washing machine. : :

5. Students fill in the blanks .wfth.t_he appropriate word or words from the list,.
Key:
T e s
1. remote controller, 2. mobile phone, 3. computer, 4. e-mails, 5.vacuum cleaner.—‘
| . " g

| b. microwave oven, 7. dishwasher, |

———— - s

|
;
——— e o |
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Students read the title of the poem and guess the poets attitude to modern life: Hefshe
prefers simple life to modern one. Teacher may ask students to give some reasons why the
poet prefers simple life,

Listen and Discover -
First listening and students check their guesses, Student can also figure out that the poet is

probably an old person.
Second listening and students do activity 3 individually and in pairs.

Students predict the meaning of the words “stool” and “cushion” from the context.

Keys: --—- :
Stool: small chair with no back

| Cushion: a hag filled with soft material to put heads on

Students listen to the chorus of the poem many times and rehearse it. The aim here is to help
* students boost their memorisation skills,

Students look at the painting and describe it. It shows a woman sitting comfortably reading |
a book, a similar image to the one described in the refrain of the poem.

Students who are artistically gifted can draw a picture or a sketch to symbolise the poetic ~

image expressed in the chorus/refrain. Students then share and compare their pictures,

Students listen to the fourth paragraph/stanza of the poem and name two things the poet
doesn't like about modern life,

Have your Say

Students try to memorise the poem and compele reciting it.
Students express their attitudes towards modern life justifying with concrele examples.

Script
LISTEN TO A POEM
Give me a simple [ife
Gtoe me a simple (ife ;
‘With a boof by the fire
;H stool to rest my feer on
iﬁ_lhd'u cushion for tmy fend
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i Free me from mobiles, emails, ipod,

| Phones, coriputers, cars, pollution,

;quﬂm&, Work or Tob Centres, |
| Motorbikes or cars with sereaming sirens,

| Give me a sirrple fife

| Wit a book by the fire

| A stool to rest tmy feet on

| And a cusfion for iy fead

. Don't throw at me Self-Assembly fjts
Where T hape 1o hunt far all the bits
Don't tell me [ can order onfing
Or photie 0870 and wait i e,

LI © | Gime me o simple fife

i‘!-'l.-’irﬂnﬁn-n.tﬁy the fire :
N A stoal to rest my feet on : I
|I And a cushion for my head) :

! Migggs Scorey 3-Dec-i _
A ft{;';aﬁ'mem ndy righy.m ypadcasts. net

Express Certainty and Uncertainty

1. Sudents notice and study the sentences then complete the table with expressions of certainty

Or uncertainty. Teacher may help with difficult vocabulary and refer students to modals to
add more expressions. ' ;

& Certainty: undoubtedly, crystal clear, no one can deny, won't be, are sure
Uncertainty: may go, may, probably, doubt

2. Teacher encourages students to g0 back to the grammar activity in unit 2 and helps them
find other expressions,

3. Students fill in the blanks with appropriate expressions from the list. Different options are

possible for the blanks, .
¥ia. may/can b. must C. probably d. think/guess |
| & certainly . guess/think g certainly.
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Get involved

Students notice that the word ‘Biotechnology” is formed combining ‘biclogy’+ ‘technology’ and infer
its meaning from the combination,

Students look at the pictures accompanying the text and find out fields of applications of biotechnology
|plants, livestock, disease).

Read and Learn
Students skim thraugh the text and write in their own words a definition of "hiotechnology”.

Students read the text again and find out examples of benefits of biotechnology on human beings and
examples of problems related to biotechnology. Teacher can draw a table of two columns on the board
and fill it with students’ answers from tasks 4,5 and 6,

Have your say _
Students work in groups 1o discuss and write a small paragraph stating their opinions on biotechnology
and the issues related to it. Teacher can ask students to conduct their own search to find out about these
issues and write the missing paragraph,

As the text is rich in collocations (side effects, heart attack, genetically engineered, ..., the teacher can
exploit them for further practice. :

STUDY GRAMMAR

If only

1. Students read the small text about Samir's wishes and Einstein wishes and answer the
comprehension questions. The aim here is to lead students fo notice the difference
between ‘present wish’ and ‘past wish’ in structure and use.

2. Students complete the grammatical rule in pairs and share with the whole class.

Key: | present wish: wish / i only + subject + verb in the past

Past wish: wish / wished / If only + subject + verb in the past perfect i

3, Students use the situations Fﬁmvided o express wishes fﬁllnwfng iﬁe.ex;ar;nple. given. -
MNotice that different students might come up with different sentences. The following key
is just a sample of these,

Key: ', Human right activists wish countries hadn't used intelligent WEapons in wars... |
b. My friend wishes his mobile phone hadn't been out of network. '
c. | wish my mobile phone had Bluetooth technology.

id. | wish | hadn't missed the interesting lecture on cloning. -

& My uncle wishes he hadn't emigrated to continue his scientific researches in Canada.

i
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If I had had time, | would have done it

1. Students read what Jamal said and answer the questions below. Teacher makes sure students
understand the text and do with them task 2 and 3. Again, the aim here is to lead students
to notice the structure and use of conditional type 3 and complete for themselves the rule.

Students practise using the structures by rewriting the sentences in task 4 and 5.

Key : Ia. If my friend had had reference books, he would have written 2 repart on scientific |
progress, : .
! b, Hr:gcuufd have connected on the net if his father hadn't changed the password. |
. He could have gone to the cyber café if he had had money. _
-d. He would have tried his school’s connection if the multimedia room hadn't
| been occupied. !
e If he had found relevant encyclopaedias, he could have had some information.
1. If he hadn’t borrowed some good books from his friend, he wouldn't have been
. able to write his project. '

R

1. Teacher invites students to read the paragraph and makes sure they have understood i,

2. Students work in pairs to fill in the chart about cellular phones and then use this information to
write an expository article about characteristics of modern cell phones.

3. Students can use the suggested prompts to write their article. Teacher can help students
by working with them on a model of an article. - :

4. Students exchange their draft essays for peer correction using the check list suggested in
task 5. They, then get their draft back and rewrite it to be handed to the teacher,

Teacher initiates a discussion on taking notes in class. He/she can ask students questions
about the other school subjects and how they take notes during the ‘lessons.

Students work in pairs to look-at their own notes from different school subjects and evaluate them,
Students go through the suggested system 3Rs and by to practise it in class. They can compare
their notes with the suggested system and find ways of improving them,

T T e R b T L Iy~ | X . ST T —
3 'ﬁﬁ U T o g i o R P o It L R O R R
St bVl S T et et syl e g ot o L e D 2 ST ] o

: STt e e T e
Teacher asks students what they infer from the title 'digital culture’,
Teacher brainstorms students on famous online games and the ones they prefer to play.
Teacher asks students to read the introductory F‘aragraph and see whether they know the
online game The Sims most Americans play.
Students do the matching task and label the pictures in groups.

pld | Ty e s o e g8 hé iS5 |
(2. 1.simulation 2. techno 3. wearable computer 4. telepresence |
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Standards, Competencies and Skills

Interpersona! Communication
» EXpress regret

Presentational Communication
» discuss the phenomenon of brain drain
* wrile an argumentative essay

Interpretive Communication
» Listening: listen to an interview, listen for details
* Reading: survey, skim and distinguish cause from effect

Language Development
» study how to use restrictive and non-restrictive clauses
» expand vocabulary about brain drain

Learner Training
» lean how to prepare for exam

Cultural Awareness -h-l‘.'..j-.*. ;
» read what some skilled immigrants say about living in the USA
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Teacher introduces the theme of ‘Brain Drain’ by asking students what they understand from the
title of the unit. _ ;

Teacher invites students to describe the picture in this infroductory page.

Hefshee asks them what they can infer from the picture,

Students read the poem ‘My Brain® and say how it is relevant to the topic of brain drain,

e LRUPE AR L W TS T Ry

1. Teacher asks students to brainstorm the reasons behing the emigration of talented and
skilled professionals to developing countries,
2. Students match the words in column A with those in column B to form collocations,

Key:

brain drain lowpay " atract attention. |
- developed countries high technology skilled workers ]

3. Students fill in the blanks with the correct words from the list given.
Key:

experts salaries situation developing loss - optimism |

= - o Tl PSP |

4.5. Students match the words with their definitions and, then, fill in the blanks with some of
the defined words.

Keys:

4.

la. 4 f, 3

ib. 6 = 1

le. 5 h 2

d 9 i.10

- 8 {4

| e

a. Brain drain c. skilled ;
b. developing d. tempting |

e. physicist



6. Teacher explains to students the meaning and function of the given prefixes and any
difficult vocabulary in this activity,

7. Students give other examples with the same prefixes.

-Students do the exercise by adding the correct prefixes to the adjectives between brackets

as shown in the example.

-y a. international d. overexcited
b.  supernatural e. intercontinental
'c.  underdeveloped f. extraordinary

LISTEN AND SPEAK =

Get involved

Teacher may ask students to read the title and guess what the listening will be about.

1. Stuclents answer the questions about the countries which African talents emigrate to and whether
this phenomenon is positive for bath Africa and host countries,

2. Students read the introductory paragraph and answer the accompanying questions,

Key:

a. Philip Emeagwali is a famous American inventor and scientist.

|b. Gorden Bell Prize .
. One of the great minds of the Information Age, a father of the Internet, the most

i. searched scientist on the Internat

Listen and discover

3. Teacher plays the CD for students to listen to the whole interview and answer the focus question.

Key: Philip- FFneagwa_h is from Nigeria
Students listen again and do 1!}& given tasks,
i5.

'a. UN can help controlling brain drain by imposing a "brain gain tax" upon those

| nations benefiting from it.

b. The skilled people who emigrate should be blamed in part. ;

‘¢ In the 19th century, economy needed strong hands. In the 215t century, economy |
needs persons with "extraordinary ability" . -

\d. because he is w:arkinﬁ on creating new knowledge that could be used to redesign

supercomputers and his home can't afford to buy him one,

6. a. It will be impossible to achieve a renaissance without the contributions of the talented.
b. By the end of the 21 century, people will describe brain drain as a modemn slavery.
€. Philip can't return to his homeland because he is working on creating a knowledge |
that could be used to redesign super computers,
d. Africa can reverse brain drain by creating hi-tech jobs to its skilled but unemployed people. |

[w k]
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Have your say

a, Teacher opens a discussion by asking students to describe the paintings.
Students tell what they infer from the painting, what it represents etc...

b. Students think of another artistic way to represent brain drain,
Teacher encourages them to use caricatures, paintings, posters, drawings etc...”

Sf:ri pt
Dr. Philip Ewagwﬂﬁ is an American scientists originating from Africa. He is Hmrg te answer |
the interviewer's questions ﬂEuut Africa’s brain drain and fiow to turn it to a brain gain. -
Anterviewer: Do skilled ﬂﬁ-hmm have the moral obfigation to remain and work fn Africal
Philip: I elicve those with skills should be encouraged and rewarded to stay, worf, and raise their famifies in
Africa. When that happens, a lage middle dass will be created. Then, @ true revitafisation and renaissance will ocaur,
Interviewer: Should skjlled African emigrants be required to o Africa?
‘Pﬁi[t:p I believe controlling emigration will be very difficult, Instead T recommend the ﬂn!ud’!‘n{'ﬂw itrpose
| @ "brain gain tax" upon those notions Benefiting from the "brain dnain,” i
Interviewer: 1 wonder..Eh... 15 *brain drain® a form of madern slavery?
Philip: By the end of the 21st century, peopre will have diferet sensibilitis s ill deserife it as msocrn naysmrg
J‘r: the 19th century, which was an Agricufhral Age, the US economy needed stronyg hands to p:nﬁ,mmm nn..frﬁe |
yowyg and stromg e foed nt slavery. |
Ir:tﬁut st centuery, whtich is an Information Age, the U5 economty rieeds persons with mﬂ'mmﬂmfyaﬁu'iy'mdﬁ:;
Em'nnd'ﬁﬂg.ﬁ:a.ﬂm hared with Greers Card visas. Africans who are illiterate or Hi'V-pasitive are automatically devied.
 Arnerican visas,

Interviewer: Do you believe that the "brain drain® can be reversed?

-Tﬁiﬁfp ﬁhkmﬁnumﬂmmnwﬁmﬁﬂsfﬂ&qu EmmnEmn ﬁumhmﬂ'ﬂ#ﬁﬁﬂﬂmmmﬁhn

f.ﬁn::dnﬁs reversed irfe “Brain gain”
fﬂﬂuuum:rmsmg its “Brain chain," and turming it into "brain gain." 1 belicoe Africa car do the same, fﬂrﬂwﬁ'm

' we reverse it the dream of an African renaissarce will ernain oague,

L L

R2



 Interviewer: Why e you [ived in the United States for 30 continuous years?

:TE{HP. Africa Aas bitten at my soul since [ left. My roots are still in Africa. My fouse is filled with Africana
| food paintings. music. and dotfes - fo remind me of Africa. ;

if.!'ang to isit te motherland, but I must confess that when Africa called me to return fiome, I couldh’t answer
|r.'intm.l']' The reason is that | wark on ereating new Knowledge that could be used to redesign supercomputers. The
| ﬂwsrpanmﬁuf.n.pmnmpuun cost §120 million each and Nigeria could not afford to buy one for me.
\Interviewer: Can you tell me what your last word to African governments is7

:‘Pﬁil'y. Finally, I would fife to say that millions of high-tech jobs can be performed from Africa, but may
instead be [ost fo India, We nust iddentifyy the millions of jobs that will be more profitable when transferred from
the Uriited States to Africa. Doing so will enable us o create & brain drain from the United States and cormert it
to a brain gain for Africa

E'T'I‘IWT"I-’[EWH" Thank you Dr ‘Pﬁ{ﬂ_p fnr accepting to do this interview.

'Tﬁiﬁ}i ?-’ﬁ_«;pfmmu

Express Regret
1. Students read the paragraph about Anas and answer the questions (a-b).

I |a Anas feels homesick
' |:r Expressions of regret: If only | had stayed - If | hadn t abandoned my job -
| should have thought well - | regret it

2. Students practise expressing regret using the given situations.

READ AND LEARN

Get involved
1. Students stucly the table with their partners and answer the accompanying questions.
Key = o

i a. United Kingdom c. LowerIncome countries

'b. USA d. (teacher accepts any appropriate answer)
Read and discover
2. Students skim the text and find the countries which receive individual graduates.

Key :
| United States, United Kingdom, Canada, Australia and Western Europe

3. Students reread the text and answer the comprehension questions.

a3
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4. Students rearrange the ideas in the order in which they appear in the text,
Ilin',-':l. ...... L O
Idea | Paragraph
b, . 3
it -
c 1

5, Teacher é:-_:JI:rIafn.s. to students that laoking for the reason why things happen (cause/effect) is a
basic human drive. So, understanding the cause/effect text structure is essential in learning
to read, Hefshe, _tl'gen, invites them to fill in the chart accordingly.

Possible Key:

' Cause Effect :
Highly educated people leave the country. Economic growth is slow.
.- - - - — . . . - e - - - ——— .‘- - - T
Improved schooling opportunities Income in developing countries will rise.

' fempting salaries, improving the qu.élit-}r mfmi-lighr':,- skilled workers p;éf;er I:DTE-I‘-HigIat; o -

life, educational opportunities for children richer countries. : 5
- and job security, . !
' The definition of international immigrants

| differs from one country to anather, number and characteristics of international migrants. |

6. Teacher explains to students that much of what we read in books, newspapers or magazines
is a mix of factual information, examples and opinions of the author, Often the opinions are
disguised as facts, to make the author's argument seem more believable. Hesshe, then, asks

students to decide if the statements in exercise 6 are f3 Cts, examples or opinions.
Key:

2, fat d. fact

'b. opinion €. opinion

C. example f. example
Have your say

7. Students discuss the causes of brain drain, and what we can do to turn brain drain into brain gain,
8. Students interpret the picture at the end of this reading activity.

WP
ik r it s LB b i b o,

sl

EE I
1. Students read the text and write down clauses introduced by wh-word (who, which and
whose)

B4



Key: 12 whois Maorocco's Secretary of State in charge of non- formal education and the eradication
& of illiteracy X |
" b. which aims at limiting the brain drain
c. which are envisaged to dam up this brain drain
| d. whose aim is to keep Moroccans in touch all over the world

1
o e i —_

2, Students underline the relative pronoun in these clauses.
3. Students study the two sentences and answer the accompanying questions.
Key:
‘a. Sentence A doesn’t have commas whereas in sentence B the relative clause is
separated by commas. '

b. The clause in sentence B can be deleted without affecting the meaning of the
sentence.

.-l. Teacher elicits from students the difference between restrictive (defining) and non-restrictive
(non-defining) clauses. Students match statements with sentences (A-B),

Key:
Y {i). B {ii). A

5. Stuclents work with their partners to complete sentences (a-e) with clauses (1-5).

Key: : :
a. 5 h. 3 B2 d. 1 e. 4

b. Students work with their partners to match (a-g) with {1-5)
" 2.5 b. 3 1 d.?2 . 4

Students read the grammar comer about the use of restrictive and non-restrictive clauses,
and check if they understand the use of these two structures.

PRACTISE WRITING o

1. Students read the scrambled article and answer the questions below it
Key:

a. The author is for brain drain.
b. 3 arguments

2. Students reread the article and put the paragraphs in the correct order.

'-ILI]
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- Argument 1 : D
= Argument 2 : C
- = Argument 3 : F

- Conclusion : A

Students tell what helped them to re-order the paragraph.
I NSO N S Citkiich il
At the first glance - The first argument - Another argument - One further argument - To conclude |
3. Students work in pairs to fill in the table with ideas from the article about arguments for brain drain,
Possible key:
Arguments for brain drain
- Individual talents would get the chance to Brow in a favourable environment., '
- Talented brains would like to ensure their own future and that of their families, i

- The experience that talented people gain abroad will be very useful if they decide at
a later stage to go back and settle in their own countries. '

|
Students, then, fill in the other part of the table with arguments against brain drain basing
their answers on what they have leamed about brain drain in this unit, namely the listening
and reading activities.

4. Students, finally, write an article for their school magazine and show if they are for or

against brain drain, using arguments from the two tables fo support their view. They may
use Omar's article as a mode|

3. Students edit their articles by exchanging them with their peers.
b. Students write their final draft and hand it in.

STUDY:SKILLS 05 i T
Teacher reminds students of the importance of preparing for the exams to have high scores,

Students read the suggested strategy, which will help them manage their exams, and circle the
most important tip for them,

Students memorise this strategy throu gh the acronym ‘PIRATS',
Teacher is recommended to present this activity some time before exams,

EAFLORE CUMMREIRSS v b o e

Students read the opinions by different professionals from different countries about their Iife'i_n

3 USA and tell which one encounters problems and which one is satisfied with his situation,

L SRR
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Teacher devises questions that show cultural aspects (difference and similarities) between these
people’s countries of origin and the USA,

Teacher can devise more tasks based on this activity time permitting,

Students read the paragraph about how to conduct a survey,

Teacher ensures that students understand the tips for writing a survey.

Teacher explains to student what they are supposed to do.

Students do their project work out of class.

They may use the school multimedia room to use computers; Internet, bools etc...
Teacher encourages students to be competitive so as to produce a good and rigorous su rvey,

‘CHECK YOUR PROGRESS UNITS 9 AND 407 1 o

1 (Accept any correct answer),
2.

a. Philip gave a lecture which was about reversing brain drain into brain gain,

b. 1 met Dr. Anas, who taught French at a university in Canada. :
c. Driss chraibi, whose novels are written in French, died in France in March 2007.

' d. The organisation which campaigns against emigration of skilled labour is non-profit.

3. Across: Down:

. 1. underdeveloped 4. emigration

| 3. science ' . 4. webcam
5. biotechnology. 8. telepresence
6. salary 10. computer

' 10. unskilled
. 14, inventions
17. brain drain

19. technology

|
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INTERNET FANATICS
An English report has recently revealed that children are becoming so fanatical with the

Internet that really half prefer their computers to their friends. It claimed that a generation
is growing up using the Internet at an early age. '

Forty-six per cent of British parents believe their children are so busy playing with computers that
they spend less time with their friends. At the same time, 55 per cent of parents fear their
children will become info-addicted, :

The report cites the example of Alexander Feldman, 13, from west London, who switches on his
P.C. as soon as he retums from school, often spending several hours, staying up late to take part
in chat groups on the Internet, et

Alexander said: «There's so much interesting information on the Internet that it is sometimes hard
o switch off. It is an easy way to make friends and stay in touch with people | know in different
countries. » But he denied that he was addicted to the Met. « | could stop but | would be
frustrated and upset about it because I have friends all over the world and like to communicate
with them.» He is convinced that chat enables him to acquire many skills. «Thanks to chatting
with difierent e-friends from different countries, | leamt to type, speak and write in many
languages. s

Author Mark Griffiths, psychology lecturer at Nottingham Trent University, claimed the report
showed that information s becoming "the drug of the third millennium." He added: "Have we
become fact-fanatics and info-junkies? There is a very fine line between having enough
information and getting too much. As well as computer skills, children should be able to relate
to each other, communicate and get the physical exercise they need to develop.”

The survey of business people found that 53 per cent longed for electronic information and 5 per
cent got a « high » when they found what they wanted. Sixty-one per cent believed they were
victims of information overload while 80 per cent of managers gather more facts than they use,

The Express. December 2006
l. COMPREHENSION: (15 points)

Base your answers on the text

A. Are these sentences true or false? Justify.

1. All British parents worry about

their sons playing with

2. Alexander refused to say that he was obsessed by the
3. The survey found that few Internet users suffer from information excess,

88

|3 point) 1pt each

the computer for a long time.
Internet.



B. Fill in the chart with the right information from the text. (6 points) 2pt each

Cause _ | | Effect ol
........................... Children prefer their computers to their friends. |

Eh:l&ren are busy pfay:ng with computers, P I
|'I'here is s0 much mfcrrmatmn on the Inlernet ; T - .

_I.._._ e i e ————————————— T T SU—

C. Choose the right answer from the list given. (1 point)
3 a. third millennium invention.

A b. an electronic means of information,
[J ¢. a modern addiction.

D. Whal do the underlined words in the text refer to? (2 points) Tpt each
1. It (paragraph 1): .. Sl
2. 1{ paragraph 4): ..

E. Find words in the text meaning apprux:malel-;.r the same as: (3 points) 1pt each

1. excessively enthusiastic (paragraph 1): .,
2. defeated or d|sappmnted [paragraph 4): .
3. collect {paragraph 6): ..

Il- LANGUAGE (15 points)

A. Fill in the blanks with the right words from the list. (2 points) 1pt each
1. When using the Intermet we should tolerate the (believe) of others,
2. We should have a good character with positive and (ethics) traits.

B. Fill in the blanks with the right phrasal verbs from the list given. (2 points) 1pt each
(putoff - takeoff - pickup - lookup - back up)
- 1.Youshould always _______ important files and documents so that you won't lose all your
work if something goes wrong with your computer,
2. Young children _______ the web jargon quickly and easily.

C. Match the words ﬂut ' go tngether lu make apprﬂpﬂate collocations. (2 points)1pt each

a. gr‘r:wth
1. Psychological | b. science
2, Economic C. criticism
d. test

3 it iy PRt L
D. Rewrite these sentences as suggested (2 points) 1pt each

1. “Have we become fact-fanatics and info-junkies?”
< Author Mark Griffiths questioned ....... i
2. Alexander missed an audio chat with his friend because he didn't log in on time.
= Alexander wishes...........

Bg



E. Join the pairs of sentences with the suggested words. {4 points) 1pt each

1. Children have good computer skills. Their websites are attractive. (whose)

2. Net users select educative information. They are conscious.(who)

3. Alexander is addicted to the net. He does his homework regularly. {despite}

4. 60% of children are victims of information overload. 5 % benefit a lot from the net. (whereas)

F. Match the sentences with their functions, (3points) 1pt each

e ~ -
|
i

Sentences i Functions

1. A blog refers to a journal that is available on the web, | a. Cause and Effect h!

2. Alexander stays up late in order to take part in chat groups | b. Defining |

on the Internet, : | C. Purpose |
3. Children's Internet addiction is due to parents’ carelessness, 5:

Ill- WRITING (10 points)

Some parents think that children using the Internet spend less time with their friends..
Other parents think that these children will become addicted to the Internet.

Write an article to your school magazine about the advantages and disadvantages of

children using the Internet. Give clear and accurate arguments and state your opinion on
children using the Internet.

Key to global test covering units 6-10
I. COMPREHENSION: (15 points)

A. 3 points 1 pt. each —H
1.F 2.T 3.F
B. 6 points 2 pt. For each correct information

G : Cause 3 Effect
| Children are fanatical  Children prefer their computers to their friends |
lChi \dren are Eﬁﬁﬁi;g with computers| They spend less time with their friends
| There is so much information on he Internet| It's hard to switch off

C. 1point
answer:3

D. 2points 1pt. each
1. It {paragraph 1}: a report
2. | { paragraph 4): Alexander



E. 3points 1pt. each
1. excessively enthusiasticktparagraph 1): fanatical
2, defeated or disappointed (paragraph 4): frustrated
* 3. collect {paragraph 6): gather

Il- LANGUAGE (15 points)
A. 2 points 1 pt. each
1. beliefs 2. ethical

B. 2 points 1 pt. each
1. backup 2. pick up

£l .puints 1 pt. for each collocation
Psychological test - Economic growth

D. 2 points 1 pt. each

1. Authar Mark Griffiths questioned if they had become fact-fanatics and info-junkies.
- 2. Alexander wishes he hadn't missed an audio chat with his friend / had logged in on time.

E. 4 points 1 pt. each
1. Children whose websites are attractive have good computer skills,
2. Net users who are conscious select educative information.

3. Despite being addicted/his addiction to the net, Alexander does his homework regularly.
4. 60% of children are victims of information overload whereas 5 % benefit a lot from the net,

F. 3 points 1pt. each
1.b 2 & 3.a

II- WRITING (10 points)
Assessment and scoring criteria:

1. Relevance of content to the topic (3 pts)
2. Appropriateness of vocabulary (2 pts)

3. Coherence and cohesion (2 pts)

4. Accuracy of grammar (2 pts)

5. Mechanics (1pt)

o1
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EXTRA READING 1

Promoting Youg Talents

Get involved
Teacher gets students involved in talking about artistic festivals that take place in their regions.

Read and discover

1. Students jot down questions they expect the text to answer after surveying the text and
the introductory paragraph.
Teacher may write on the board sample questions provided by students.

2. Studlents read the whole text and check whether their questions are answered.

3. Then, students read the text again and do the other comprehension questions.

Key: ¢ not mentioned e not mentioned

4. key to True/False exercise :
- Only statement “e” is true.
5. Students answer the comprehension questions.

Teacher accepts any appropriate answer,
b. Students complete the summary from the text.

Key: “The Boulevard des Jeunes Musiciens” is held in Casablanca. It is run by sume| .
 devoted volunteers. It enables gifted youngsters to express their talents. Apart fn::m.
prl:lrnuimg musical talents, the festival is also an opportunity for friendship and
! " cultural exchange. |
7. Then, students go over the text to find words they can associate with gift,
The diagram may look this way:

gift skills

creativitye— talent  \——sgenius

ambitions

Have your say
In the post reading phase, students fill in the given chart about a festival held in their region
an write a small paragraph about it. :

e



EXTRA READING 2

Argan Cnnperalwes

Get involved

1. Teacher brainstorms students about different types of trees and forests in Morocco by answering
the questions in this pre-reading phase. (examples of trees : Argan tree, olive tree, palm tree, etc.

Read and discover

2. Students then survey the text by reading the title, the first paragraph and looking at the photos
accompanying the text,
Students, then, ask three questions they think the text twill answer.

3. Teacher puts students’ questions on the board and invites students to read and check whether
their questions have been answered.

4. Students reread the text and answer the comprehension quéﬁtiuns.
5. Students do the trueffalse exercise without going back at the text until they finish for checking,

Key: aF  bF cf d.T
b. Students complete the sentences recalling information from the text.

Possible Key:

a. In order to make of Argan oil a well-known product, Dr. Zoubida Cherrﬂui setup |
 WOmen's cooperatives,
b. Dr. Zoubida Cherrouf says no other study has focused on the Argan tree since the
end of the 19th century. 5
c. If Argan tree is given an international label, only oil produced in the region can be |
called Argan. !
dAs mgan tree has medlclnal prcpertne-s Moroccans caII it the “tree uf Irfe"

7. After that, teacher invites students to summarise the text using Iheir OWn wurds in just one paragraph.
Have your say
Teacher brings students to a discussion phase by looking at the picture, describe it and suggest

way and remedies to prevent goats from devastating Argan trees. He/she should encourage
students to give their ideas and suggestions.

Mini project
Finally students form small groups and work out a mini-project by compiling a file about Argan

tree and Argan oil following the steps suggested.
Students present their mini projects in class.
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Moroccan women leaders in focus

Get involved

1. Teacher initiates a discussion in class on women performance in parliament, government, and
city councils. Teacher classifies students' opinions in 3 categories as suggested in the first task.
Teachers and students conduct a survey in class to find out the number of students who adhere
to each opinion.

2. Students work in groups who share the same opinion and discuss arguments to support
or justify their point of view. The aim here is to help students organise their ideas and suppaort
their opinions. They are also trained to work in groups to discuss and elect a spokesperson.

3. Spokespersons from each group present their argurnents to the whole class.
Read and discover

4, Students survey the first and last paragraph to find out if their opinions are voiced in the report
or not. :

5.6. Still working in groups, students ask questions they think the text will answer and read the
text to check if their questions are answered.

Teacher encourages students to write the answers in their own words and not to copy chunks
from the text.

7. Students recall information from the text to answer the questions. Teacher accepts any
appropriate answers from students,

8. Students notice and study the sentence from the text then choose the best explanations:
key:

———— r————

“These stereotypes cut across gender...
c. Both men and women express positive stereotypes about women.
d. Both men and women express negative stereotypes about women.

9, Students review their questions and answers and fill in the chart. They can exchange their
charts and compare them.

10. Students go back to task one and two and compare or contrast their opinions with the ones
expressed in the text.

Have your say

11. Students look at the pictures and names of other Moroccan women leaders and conduct a
net search to find out more about them. The pictures are just samples and students can choose
other women leaders from other fields,

12, Students write & two-paragraph text about the woman of their ehoice and read their texts in class.
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- EXTRA READING 4 T e QUITURAEVALUES - -

Cultural aspects from China

Get involved

1. Teacher brainstorms what students know about china and its culture. Hefshe can use word
web or tree and write students ideas.

2. As students will be using the SQ4R method in this long reading text, the teacher invites them

to go back to study skills in unit 3 and review the reading method or help them recall the different
steps of this method. Teacher might present key vocabulary if necessary.

Read and discover

3. Students survey the text by looking at subtitles and pictures and find out what aspects of
Chinese culture are described.

4. Students ask a question about each section they think the text will answer.

5.6. Students read each section of the text to find out answers to their questions. If some of
their questions are not answered they might mark them iill the discussion part.

7. Students read each section of the text and take notes from the text to fill in the chart. Students’
notes needn’t be complete sentences. Teacher accepts any appropriate notes from students.

8. Students rely on their notes and recall information from the text to answer the questions.
Teacher accepts any appropriate notes from students.

9. Students go back to the text and choose the appropriate meaning of the words given.

mEy 2, tremendous: gré:a_t_ b, arbitrary : randomly A
c. disgusting : horrible d. wealthy : rich |
e. hugged : embraced f. spoiled brats : unpleasent children |
Have your say

Students review each cultural aspect and compare or contrast it with Moroccan cultural aspects.

The focus should be on similarities and/or differences between the two cultures avoiding value
judgements. Students can also recall instances from British or American ways of life.

Students write two paragraphs; one on similarities and one on differences between Moroccan

and Chinese cultures, Some students can choose to compare other cultures if they like.
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Hayes, John R, The Complete Problem Sobver, Lawrence Edbaum Publishers, Hillsdale,

# Hutckinson, Tom. Introduction 1o Project Wark. Orford Uiniversity Press, 2004

Murphy, Raymand, Grammar in use, C.LLE 2005

Mational Commission of Education and Training, Mational Charter of Education and Training,
Ministry of Education, Arabic Edition, 2000

- Mational Coordination, Pedagogical guidelines, Ministry of Education, 2006

Plag, Ingo. Word Formation in English. Cambridge University Press, 2002

Websites y : '
v www.albawaba.com (March 15, 2007) - wwwint.ong (December 20, 2006)
' ;
» www.amnestyorg (uly T, 2007) . + httpyffnobefipeaceprize.com (Februray 1, 2007)

- www.cap-imu,de (February 13, 2007)

- www gt-cubersource,ong (December 2, 2006)

www.hartleby.com (uly 23, 2007) g hiip:ibarenting.aol.com/ (lanuary 1, 2007)

www.bbc.co.uk (March 10, 2007) www.peacecarps.gov (April 4, 2007)
- wwwpoemabout.com (hly 7, 2007

« wwwpoemhunter.com (March 2, 2007)

+» httprffen.wikipedia.ong (April 20, 2007)
o hiipdfilm, guardian. co.uk (December 10, 2006)

httpyfruthshaven.com (lanuary 1, 2007)
wwv fivetalents.org March 12, 2007)
= www.sustainable.org May 18, 2007)

www.greenpeace.org (November 10, 2006) > Wil Iuesalacicom Manch 15, 2000

www. heavenlyideas.com (fanuary 6, 2007) = hitpsffunesdoc.unesco.org (April 15, 2007)

- www.humororyourhealit.corn (Februry 15, 2007+ Wwww.uniceforg (une 1, 2007)

x Wwwiicrc.ong (April 15, 2007) = www.who.org (May 2, 2007)
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